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ABSTRACT 

Introduction 

Teaching and learning are social~v related concepts, whose 

f undamental aims are for behavioural changes, acquisition of skills as 

well as the i111p1TJvemen1 of socio-economic and political activities. The 

aims of teaching and leaming are the same, whether in the rural or 

urban societies. This paper examines the nature of teaching and 

learning in the context of ,ural societies, the problems associated with 

teaching and leaming in 1ural societies as well as the strategies that 

could be taken to imp,vve the situation. The concepts of teaching. 

learning and rural societies were delineated, which was fo llowed by a 

theoretical framework, with a view to given the paper a sociological 

focus. The problems and strategies for imp,vvement were examined 

while taking into cognizance the situation or characteristics of teaching 

and learning in rural societies, which are kno1vn to be lack of or 

inadequate socio-economic facilities, teaching and learning materials 

and poor school climate and absence of role models. One of the major 

recommendations of this paper is that, the provision of education 

facilities 10 both ,ural and urban people should be on equal foo ting, 

because the both communities are using one curriculum under one 

National Policy on Educntion. TT1is is 10 ensure equal quality of 

educational standard. 

The aim of every society is to live up to the standard of sustaining the wellbeing of its 

citizens. In addition, the promotion and presentation of the society norms and values from 

one generation to another remains obvious in all societies. No doubt this can be achieved 

through the process of teaching and learning either in the formal school setting, informal 

instructional pedagogies and non-formal manners of social interaction. The school 
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societies need a renew 1 · . • · · f 
r. ·i·t· t a, m tenns of execut10n of the purpose of teachmg, prov1s1on o 
1ac1 1 1es o encourage 1 · · h 

l 11 b 
. earnmg and to make teaching and ]earning more techmcaJ fort e 

genera we - emg of th · d. · ' ' · JI 
th 1 

e m 1v1dual and the society at large. Teaching and leammg a 
over e g obe has com · . . d 

• tat· f mon aims, such as transfonnation innovation, improvement, an 
reonen 10n o values for th f . ' . . 

e purpose o societal development and contmmty. 

Theoretical Framework 

Sociologists and sociolo · ts f d · · r. · f 
. . gis o e ucat10n are on the search for adequate un11orm1ty o 

social syStem m tenns of working hypotheses in the day-to-day research. In the view of 

J~ an~ 1.n-y (2000) _sociological perspectives are structured to give meaning to every 
socta~ situabo~ and mterpret the characteristics of social system. These perspectives 

explam the social behaviour, rural and utban features, social organisations and changes. 

Tischler (2002~ is ~f the view that, behaviour exist in evety sector of the social system, 
thus, eve~ action ts related to one theoty or the other. This implies collective behaviour 

~uch as n~t, demonstration, strike and religious is a social unrest with it own sociological 
mterpretatton. Social refonns comes about when the system is pressured by large groups, 

this action in turn remain a social change. Theoretical approach examines the placement 
of a particular social phenomenon, in respect to the classes of theories in sociology. The 

approaches used for this paper with regard to teaching and learning in rural societies are 
derived from the conventional theories of sociology and sociology of education. These 
conventional sociological theories are the functionalist, Marxian/conflict, symbolic 
Interactionism, Ethnomethodogy, phenomenology and postmodernism. The functionalist 

theory argues that societal integration is based largely on value consensus; this is an 
agreement about values by members of society. Conflict theoty offers a radical approach 
contrary to that of the functionalist. Karl Marx (1818 - 1883) in Haralambos and Holbom 
(2008) states that, in the society there are fundamental differences of interest between 

social groups. This results to conflicts, among members of society; it is common, 

frequent and has a persistent fea~res . . Wh~le. the abo~e s~ted. theoris~ ~e ~aero in 
nature the "Interactionist Theory", 1s micro m its operat10n. fhe mteract10mst reJects the 

notion' of social system, and argues that s~ciety _can improve sy~temati~ally based on 
piecemeal. Ethnomethodology, tries to explam social compet~nce, 1t e~lams ~e method 

f th bers of society. Method used to construct meanmg to social reality. In the 
0

. e mf eJm and Jary (2000) for ethnomethodologists, like, Harold Garfinkel, social 
view o ary · f h . d. . d l In h l . 
reality is viewed as the rational accomplishment ob. t ~ m

1 
1v1 u

1
a : dt e_thana ys1~ _of th_e 

h 1 · t h man behaviour cannot be o ~ect1ve y exp ame w1 prec1s10n, 1t 
p enomeno og1s , u d lb ( 
h 

. b' t · e According to Haralambus an Ho om 2008) human make 
t us remams su Jec 1v . . . . . . . . 

Id b Categorising 1t the process of categonsat10n 1s subJect1ve; 1t 
sense of the wor Y ' 



... · 1· ' · Problems an Teaching and Learning in Ruraf ,Soc1e 1es. 
d Strategies for Improvement 

. • .1: t observers have different depends on mterest and opinions of the observer. D1 fieren . 
views and subsequently different conclusion and meaning to social factors . 

. . · and rural societies, the In the view of con~ict so~iological th_eo~ of teachmg,_ Ieami~g . n wh teaching and 
status of these vanables m rural settmg 1s more of d1fferenttat1o : ~ h · d 
learning in rural setting is not advancing. Functionally, the intentwn ° te~c mg an f 
learning in rural societies and indeed the world over is to inculcate values ~ no;;n\ ~ 
society to the younger generation. However Mahuta (2007) observes that, t e lslc 00 his 
th . ' d tra mitted forma y to t e e proper place where values of society are preserved an ns bb 
younger generation. The status of the schools in rural society is at the lower e and 
cannot meet its expected obligations. This paper examines the J?roblems of ~ral 
educational system as being facing social inequality in the distribut10~ of educatwnal 
facilities and instructional materials. These factors make the rural education_ syStem to be 
facing inequalities in the provision of teachers and teaching materials . This show_s that 
conflict/Marxian sociological perspective is the appropriate sociological perspective of 
viewing teaching and learning in rural societies. Karl Marx in Haralambos and Holbom 
(2008) argues that, there is a great difference that exists between individuals, within a 
particular society and this difference resulted to differentiation in social setting and other 
social characteristics. For example, distribution of life amenities is not based on equal 
footing. This theory is directly applicable to teaching and learning in rural societies, 
which are likely to be facing a lot of low status positions and recognition in societies, 
where instructional materials of every kind is not equally or adequately given to the rural 
societies . 

Conceptualization of Teaching and Learning 

Teaching 

The act of teaching is described as a process and means of transmitting knowledge 
information, skills, values and other sociable, political aspect of human culture from ~ 
generation to the other. This is _a process of initiation, a way of life of a community 
equipping younger members with knowledge and skills to perform certain roles in 
society. 

Meighan and Siraj - Blatchford (2004) are of the view that: 

Teaching may imply coercion, negotiation or 
control by democratic principles, with pupils' 

I 
I 
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responses tending to compliance, barging and 
participant decision making (p . 201). 

Teaching is an interactive forum channel of communication and a means of strengthening relationship between the teacher and learner. The major aim is to inculcate 
values , knowledge and skills that are ideally and logically designed to be channeled to 
learner by means of structured pedagogies oflearning. 

Teaching is the ability for a 'teacher' to make a child to be literate, it deals with helping 
the child to develop his body, character, to be sociable, self sufficient, responsible, 
healti:1y and to help a child to be a cooperative members of the society. According to Adm1den and Hunter (1967) in Aggarwal (2006): 

Teaching is an interactive process, primarily 
involving classroom talk, which takes place 
between teacher and pupils and occurs during 
certain definable activities (p. 16). 

The activities of teaching comprises of guiding, encouraging and designing a possible simple way of changing the behaviour of the learner to a more suitable one. Teaching 
involve exerting some influence over a person, this is to help the individual to have change positively in belief, attitude and behaviour. The central aim of all teaching 
exercise is for the positive development of the leamers. 

Learning 

The concept of learning takes various dimensions. Formally, learning eventually occurs in the classroom, by means of teacher instruction. On the other hand, learning begins even before the formal schooling system. However, Aggarv.-a~ (2006) is of the view that, 
it is a progressively change in behaviour, which is a result of situational instructions, 
teaching and a purposive designed instruction of teaching and learning in schools . Leaming deals with the individual ability to adjust to a new situation. It deals with the 
appreciation of worth, acq~isi!i~n of kno~ledge,. s_kills , attitudes and newly accepted habits . Leaming helps the md1V1dual to gam additional knowledge and acquire skills . 
Logically, the learning that he~ps students most. is the formal de~igne_d learning style which is more defined and 1s purposeful; this type of learnmg 1s more of the 
developmental spheres of the individual and his society. 



I 

d Strategies/or Improvement . . cieties: Prob/ems an Teaching and Learning m Rwal So 

Concept and Characteristics of Rural Societies 
h trongly adhere to their Rural societies are strongly conservative in ideology: ~

nd 
t e{;s their interpretation of primit~ve pattern oflife. The ideology of the rural soc_ietie;nr:rrangement of a life style the Wlder world and determines for them the _se~ection . tr duction of new pattern of which is entirely different from the urban soc1ettes._ The in ° awareness for the rural l' ~ d . . . . 1 . t ct10n creates he an ass1m1lat10n as a result of socta m era 

1 areas for the purpose of people. Among which are the introduction of schools to t~e. rura cording to Haralambos · · R 1 soc1et1es ac preservmg, promoting teaching and leammg. ura . . '
1 

· teraction of the people and Holborn (2008) are an association in which ~here !s sociha m 1 societies is termed d th · · · · · h. l t ship oft e rura an e1r mst1tut10ns m the local area. T 1s re a ton . f le living on wide primarily as intimate n~ture. A classic~l rural so_ciety constSts O 
[b~~~entre of common area of farmsteads and m a hamlet or village which form the sens d 

1 ent of the social activities. These factors make them an integral part of the eve opm larger cities as they provide the catalysts for urban development. 

Tischler (2002) elucidate that, the general expression of the rural commu~ity i~ . l_ow standard of living, poor social amenities and shortage of social and economic facihtI_es . Agricultural sector of the rural societies are usually characterized by small productl~n units. Techniques of development are not advanced, there is backwardness m infrastructural development, and the schools are characterized by inefficiency and ineffective teaching and learning styles. Giddens (2006) argues that, social exclusion is primarily affecting the rural people, and the rural areas are faced with and suffers the disadvantages of social exclusion. UNESCO (2002) suggests that, every human society should have access to good services and facilities , like good roads , markets, water, access to professional doctors and teachers; this is to promote full and healthy life. However, rural societies often have limited access to such social services and are dependent on the facilities available within their local community. Though, with the present campaigns by the world Non governmental organizations (NGOs) and other government agents' schools. are being pr?vided ~or th~ rural soc~eties, but the standard and efficiency of instruct10nal pedagogies remam an issue of senous concern. 

School and Schooling in Rural Societies 

The schools are designed to educate and open the minds of individ 1 d . ·b·1· f h . . ua an promote effective respons1 1 1ty o t e c1t1zens. There are various mean d f · · d h · · f · s an way o commumcat10n an t e transm1ss10n o social values in the society H h . . owever t e present day schools and schoolmg processes have dominated the aspect f 
1 '. . moral training, skills acquisition, and the development of sound mi 

0
ds vHa ue mculcatton, 

n · owever, Mahuta 
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(2007), Giddens (2006) . d 
h 1 1 . . an Haralambos and Holbom (2008) stresses the role of the 

sc oo as a eammg mstitut" • . · · · f 
h h 1 fi . ton pnmanly for the purpose of education. The mst1tutton o 

~ e sc ~o ~nctwns and exist all year round couple with other valued institutions for 

uman theve opmen~ in society. The present social order of the world is complex in 

na~ur;, e 
1 
complexity makes societies to establish a channel for transmitting immediate 

an ar c~ ture to tbe younger generation. The school both in content, construct and 
structure 1s a fundame t I h • . ' t 

1 
. n a c annel with the mtegrated knowledge of the presen 

compfethxity of_ th~ gl?ba~ and technological advancement. Therefore, the school remain, 
one o e social mstttuttons ·th th · · · · 1 h · b f 

. . Wt e virtue of transm1ttmg soc1eta entage y means o 
teachmg and leammg as t · d • . . . . 

con ame m the des1gned cumculum of a particular society. 

The primary aim of edu t· al · · · · · 1 
. . . ca 10n mst1tuttons, both in simple and complex soc1ettes, rura 

or urb~ societte~, ts to educate and socialise the youths. According to Stark (2004) 

schoolmg deal~ with t~e aspects and amount of time spent in the learning institution. The 

ai:nount of penod dedicated by the participants or students, attracts, certificates such as 

diploma, ~egree and so on. The school, the schooling process and the students all over the 

globe cam es the same aims, such as education socialization modernization of thoughts 

and improving the worth of the individual w~ll being in the society in which he/she 

happens to find him/herself 

The schools and schooling process in the rural societies are characterized by low standard 

of instruction, instructional facilities and strategies. These make schooling unattractive to 

the inhabitants of rural societies. Schools in the rural societies are faced with poor 

infrastructures, low commitment of educators and educational administration. These 

factors are equally influenced by the consezvative attitude of the rural dwellers (Aggarwal 

2007). 

The style of teaching in the rural societies is a clear indication of social stratification. 

Social isolation and stratification do not stop in schooling style alone but in the provision 

of essential life amenities and general social security in the rural societies, which may be 

very poor or absent completely (Stark 20~4). One most important implication of this 

manner of stratification is the prevention of free flow of development and social 

orientation and re-orientation in the rural societies. Thus, lack of proper and sound 

teaching and learning styles and procedures affects the rural societies to a large extent. 

Teaching and learning for Rural Transformation 

The purpose of Teaching and learning is to _e~fect changes on the individu~, whic~ will in 

tum affect the structures of the society pos1t1vely. The knowledge and skills acqmred are 



"/ and <'trafeuies ror Imp rovement T • , · 1· , Pro11 em~ ,) " 1' earh111~ and l,eomin~ in Rural ·Sor1e ,e., · 

ed . - The prominent role of all ex..-pect to be functtonal to the individual and commurnty. · · th educational in stitutions is to ensure societal stabili ty , continuity and cons1stency m . e t h · ,, d t t ns fonns the community eac mg and preservation of the heritage of the "pl ace an ° ra th d th by means of gradual improvement graduation from one stage to ~no erd aln . e c. · · ' t hmg an earnmg perLection of both human and structural development. However, eac · . tr fi h . · • Uk · (1986) the att1tudes of ans onns t e community in various ways . Accordmg to eJe . d r · 
1 

scholarship in a community are at the heart of social , econom1c an po ihca development. These are strongly the inbuilt message of all schools to the ~outb~ ~e school is to improve the lots of the individual by providing functional and mteracbve ski11s needed for the transformation of individual and community at large. 

In the view of Ogunbameru and Rotimi (2006), with the present spee~ in _technol_ogic~l evolution in societies, no community will be left out of the global so~i~l mtegratlon, m terms of economic benefits and growth technologically. Different soc1etle~ of the worl_d are globally aware of the political assimilation , educational uniforrmty, eco~omic integration and social association of the global factors of developments. Accordmg to Aggarwal (2006), with sophisticated technology in every community and sound knowledge for the people, there will be fast development and reduction in the rural-urban migration in terms of individual life management. Singh (2006) maintains that, teaching and learning is not restricted to the structured schooling system alone. Others include the informal and non formal instruction system that predates the formal structure of schooling in societies. In the bottom line of instruction in various communities is the acquisition of proper values, preservation of cultural heritage, assimilation and accommodation of foreign culture and effecting changes in the existing status of the community. In the view of Haralambos and Holbom (2008) among the pedagogies of rural transformation through instructional interaction are as follows : 

• Continuous processes of change and the initiation of new characteristics of societal values, norms and cultural content. 
• The change is from simple to complex, from homogeneity to heterogeneity and from primitive to civilize one. These are changes expected out of content interaction of schooling. 
■ European culture has evolved drastically and presently is at the top of civilization, and so Asi~ ~d ~frica are using the European stage and age of developments as reference c1v1bzation 
■ F orrning Associations and organizati~ns for target focus in community. This is a community development strategy, which calls for unionism, integration and social conformity. 



SER, Volume 10, Numb I 
er , January 2008 

The theories of transfo . . . . . . . 

Transformation her . bnnati?n, mvolves md1 v1duahty and the general pub!Jc. 

basis and complex e ~s ?t~ simple and complex. Simple when it is an indi vidual 

w en It involves the communi ty at large. 

• 

In various societies the 1 . . . . . 
accelerates socializ~tion :~nmg mstituttons performs various functions such as , they 

and transfo1m society , '~d ~glben c~ltur~I v~lu~s, preserves cultu~al heritage, inform 

promote rap id develo he le~mmg mstitut10ns, above al1 onent the youth and 

pment Teachmg d 1 · · · · I .. · J 

empowe1ment const t · · an eammg 1s a maJor socta avenue 1or soc1a 

' rue 1ve transfi t · · · · · f 
integration and horn . onna 10n m commumtles, and the promot10n o 

ogene1ty. 

Problems of Teaching d 1 • 
an earmng in Rural Societies 

• The social institut · . 
ions such as , family school law enforcement agents and 

sy~t~ms ~ppears to have collapsed in the 'rural so~ieties. This affects the teaching 

an earnmg style and the social institutions. There is little or no commitment at 

all (O~st~in and Levine 2003 ). 

• The existmg relationship of the rural societies and the central government shows 

clearly the effect of macro stratification and social isolation. This in tum affects 

the entire learning institutions; this is because there are no adequate resources and 

enough governmental care to facilitate instructional styles (Giddens, 2006). 

• 

• 

• 

• 

The programme of the curriculum is designed with the philosophy of a larger and 

complex society. The programme should be flexible, with the consideration of 

rural society's interest and attitude. 

Meighan (2004) states that, the welfare provided to the teachers and students of 

the rural societies are not encouraging. This result to poor teaching and learning 

atmosphere. Where teachers receive poor care, the implication will be negative on 

the students, by having low standard of instruction. 

On the part of some rural societies, the zeal to learn is not encouraging and 

therefore makes all government effort toward provision of schools and school 

infrastructure fruitless . The implication is on the social development of the society 

and the youth; as such development will_ be ve1?' sl_ow ?r hindered. . . 

Th is no equality in the allocation, d1stnbut1on and the prov1s1on of 

d 
erle ent chances, even between rural and urban and also within rural 

eve opm · I 1 ·.. h f h I I · 
· t· These affect the educat10na 11e c ances o t e rura peop e as social 

soc1e 1es. . . 
· fi t · · strongly affectmg the rural people (Meighan 2004 ). 

strati 1ca 10n 1s 
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Str i . • R ral Societies ateg es for Improving Teaching and Learnmg m u 
· 

· of Teaching and learning in 
The agencies that are to monitor the quality and effectiveness · d .r:-. 

· · 
f ns observations an prouer 

rural societies should regularly visit the schools for sugges 10 ' 
1. d th r. 11 · . 

al (2006) out me e LO owmg 
means for improvement. It is in line with that, Aggaiw for the schools in the rural societies. 

l . . . abl in all weather with a deep 
Prov1s10n of adequate classroom that are us e . ' 

11. 
veranda and toilet facilities for boys and girls respectively. . . th 

1 
Provision of adequate teachers with separate allowances for bemg m e rura 

111. 
societies. These teachers should include female and male. . The building of rural schools should include sport facilities and other recreatmnal items, to attract students and teachers as well. 

Local Community members should work hand in hand with govemmen~ so _that there wi~l be no overlapping, with regard to government policies and comm~mty _mte~ests. This integration will eventually promote good teaching and leammg sttuatlo~. !~e application of these is practicable in Nigerian rural school, due to the fact that Nigena 1s equally a developing nation, in which rural communities are left backward in terms of social amenities. The interdependence of nations, societies and communities on each other through schools or education system as the only centres to acquire the present socialization and global cultural integration will improve more on education relationship and relia..TJ.ce (Giddens 2006). However, both the schools in the rural and urban society's should be provided with adequate teaching and learning facilities and be given equal recognition in all policies of education for equal social development. However, this might improve the condition of schooling in the rural setup. According to UNESCO (2002) with the use of the universal Basic Education philosophy, there will be equal access to school and schooling will be facilitated by means of democratizing its chances. The provision of schooling activities will be on equal basis so as to reduce the problem of social isolation exclusion and stratification. 
' 

Conclusion 

Every society a_dopts one p~ttem o~ i~structing the young, adult, children or others. In respect to ~achmg and leammg, soc1_et:1es have evolved from one stage to another, due to its d~am1c nature_. However: with th~ present global challenges on societies, instructional strateg~es ~re ~~ng dramatic changes. Today school is the dominant Teaching and leammg mst1tution all over the globe. Instruction m · ht b ti 1 ti 1 b 
. , . , ig e orma , informal or non orma , ut yet it s aimed at providing knowledge, technical and moral 
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t I·aining ski11s and efftect chan · · · · · · · 1 

. . ' . . . ges m an md1v1dual. Teachmg and leammg m rura 

societles l_1av~ bemg identified to be at disan-ay with the va]ues and contents of teaching 

and l~ammg m o~het~ complex societies like the urban. This is due to social exclusion, 

isola~wn and the mclmation of stratification in social organizations. Where teaching and 

le~mmg chances focus and loses the value it is expected to have, then the society concern 

~TJ ll suf~er the problem o~ backwardness underdevelopment, morality will decline, wh~le 

its c0tural values and hentage will be misplaced (Singh 2007). This interaction is social 

that is geare~ t?wards societal development and the elimination of poverty, reduction of 

diseases and Illiteracy. 

Recommendations 

• 

• 

• 

Co~sidering the fact that the aim of teaching and learning both in rural and urban 

society are the same, the provision of all education facilities should be equally 

distributed. This is because the both societies are using one National Policy on 

Education and uniform curriculum in terms of contents . 

Education provision is a collective enterprise, so the individual and other law 

enforcement agencies should help in providing conducive atmosphere that will 

facilitate learning. 

As education is for social development, human empowerment and the building of 

sound individual, the provision should not be restricted to some sect, class, 

location of people. Education is a means to achieve social justice, so it should be 

provided to all and for all purpose. 
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