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EN H A N C IN G QUALITY TEA C H IN G THROUGH M ENTO RING :
THE PERCEPTION OF PR IM A RY SCH O O L TEA CH ER S IN
OW ERRI EDUCATIO N ZONE O F IM O STATE
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A BSTR A C T
The aim o f the study was to find out the perception o f teachers towards enhancing their
professional and human developments through mentoring using Owerri Educational zone. The
result o f the study would be significant as it would provide basis fo r incorporating the
mentoring system into teachers' development programmes. Four research questions were
form ulated to guide the study. A simple random sampling technique with non-replacement
balloting was use to sample hundred (900) teachers in the area o f study. Data fo r the study
were collected using a structured questionnaire relating to the topic and analysed with simple
percentages The result o f the analysis showed those primary school teachers were not aware
o f the benefits o f enhancing their profession and personal development through mentoring.
Teachers in the area o f study had negative perception towards enhancing their personal and
professional development through mentoring by years o f experience. The levels o f education,
sex are not determining factors in the teacher's perception o f their professional development
through mentoring. Based on the result some recommendations were made which include a
review o f the current development programmes o f teachers to incorporate the mentoring
system, and team teaching should be encouraged to facilitate networking and sharing o f best
practices among teachers among others.

Introduction
The launching o f the UBE which
made provision for first 9 years o f
free and com pulsory
basic
education has not only
led to
increase in school enrolm ent but
has put a lot o f pressure on the
skills o f teachers, who hitherto,
have com e under heavy criticism
due
to
their
ineffectiveness.
However, since 2011 enrolm ent
has im proved greatly due to some
positive steps taken by the Imo
State governm ent not only in
abolishing school fees but in
providing school uniforms and
textbooks, paying teachers’ salaries

regularly and renovating some
dilapidated school buildings. In
spite o f these efforts, the absence
o f any clear policy on continuing
professional developm ent o f these
teachers Izuagba & N wigwe (2010)
and the inability to realign teacher
education curriculum to the needs
o f the 21st century, Obanya (2004)
has adversely affected the quality
o f output at the low er and middle
basic education levels. Research
findings by Bakari (2009) also
reveal that the main goal o f these
levels, o f education is yet to be
achieved as learners graduate
without being able to read and
write, , while N wangwu (2008)
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decried the poor m anagem ent o f
teaching practice, which is critical
to the professional developm ent of
pre-service
teachers.
O m ojuw a
(2007) and Izuagba & Afurobi
(2010) confirm that teachers’ poor
know ledge o f ICT and their
inability to integrate it in teaching
has affected graduates ability to
access
the
know ledge
driven
econom y.
It is in order to bridge these gaps
that the Imo State G overnm ent o f
N igeria recom m ended the use o f
mentors in groom ing teachers in
the lower and m iddle basic
education levels in order to
enhance their professional and
personal developm ent for the
im provem ent o f teaching and
learning. This innovation is being
resisted by teachers and some
policy im plem enters who are
skeptical o f its prospects in
facilitating the professional and
personal developm ent o f teachers
for the achievem ent o f the UBE
goals.
Q uality teachers is the desire o f
every nation not only because
teachers do not only correctly and
effectively
im plem ent
the
curriculum , but their positive
influence o f the
professional
developm ent o f new teachers they
work with cannot be quantified.
For effective teaching, the teacher
must have sound pedagogic content
know ledge and a good personality.
As a matter o f fact, teachers do not

enter the classroom as skilled as
they should be when they newly
employed, most new teacher do not
possess the knowledge and skills
they will need to become highly
effective, but with experience,
novices can become better teacher.
Scholars suggest the establishment
of
inductions
programs
for
beginning teachers in order to
guide them through the crucial first
years
of
teaching
(http//en/W ikipedia.org/w iki/m ento
rship).s This implies that new
teachers should be allowed to teach
a class alone without the support of
a more experienced teacher as
doing this will have adverse
consequences on the learners they
teach. One o f the ways o f helping
new teachers to grow is through
mentoring. Teachers that serve as
mentors are usually experienced
and skilled who are able to quickly
diagnose the needs o f struggling,
new teachers and can consistently
relate to and support them; helping
them im prove their instructional
strategies and skills: help them
develop the curricular, and offers
other forms o f professional help.
According
to W ikipedia,
the
concept m entor originated from a
Greek word: Mtvxcop / M entor,
gen.: Msvzopog and was used in
H om er’s
great
literary
work
"O dyssey” . The important role
mentor played led to its adoption in
English as a term that refers to
someone who imparts wisdom to
and shares know ledge with a less
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each other to create excellence in
their delivery (Dantonio, 2001).

experienced individual/ colleague.
However, the term mentor gained
wide popularity in the business
world during the 1970s and. other
professionals began to promote its
use (Odell. 1990). In education, it
is widely used to support novice
teachers in order to reduce attrition
rates (Feim an-N em ser & Paker.
1993). but its use as an ongoing on
-th e-jo b
activity to help new
teachers to acquire professional
skills
and
improve
their
instructional strategies has not been
greatly explored especially in
N igeria. (Nwamuo. 2012)..

M entoring has far greater potential
to reform the educational system,
especially when the “ mentoring is
to support and encourage new and
inexperienced
teachers
to
maximize their potential, develop
their
skills,
improve
their
perform ance and becom e the
person they want to be. M entoring
is a powerful personal developm ent
and em powerm ent tool given the
fact that a mentor is a guide who
can help the mentee to find the
right direction and help develop
solutions to career issues. M entors
rely upon having had sim ilar
experience to gain an em pathy with
the m entee and an understanding o f
their issues. M entoring is a
pow erful developm ental technique
that socializes learner to the larger
context
of
an
organization.
M entoring provides the m entee
with all opportunity to think about
career options and progress. A
m entor should help the m entee to
believe in her/him self and boost
her/his confidence.

G iven the current pressure for
educational
reforms
more
especially, the need for teachers to
change from the teacher centred
approach to the learner centred
approach. M entoring can be an
effective way to train teachers to
adopt this new practice and learn to
net work with others in other to
im prove on their practices. Change
cannot arise spontaneously from
externally im posed expectations or
mandates, or solely from one-time
training sessions or one-shot inservice
courses,
professional
developm ent practices such as
m entoring that provide one-to-one
guidance and ongoing on-site
support can be more successful
because learning depends on the
collegiality among teachers. (Barth.
2001). A sense o f collegiality also
makes less experienced teachers
feel safe to make mistakes, study
them selves, and share learning with

H owever, the extent a mentee
accepts to be m entored depends o f
his/her perception o f the m entoring
programm e.
M any
Scholars
(Peacock 2005. Audi 2006, Cassam
2007 and Strawson 2008) believe
that perception and know ledge are
intertwined. In fact, the concept
“perception" cannot be explained
w ithout reference to know ledge
247
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which is a function o f one’s
educational
level.
experience,
exposure . philosophy and for a
teacher theory o f teaching and
le a rn in g / Taiwo 2009). These
variables are responsible for how
and why people's understanding or
views
of
issues
differ.
Constructivists rightly pointed out
that
experience
and
beliefs
influence the way people perceive,
understand or approach issues.
Izuagba & Ezenwa (2010) noted
that if experience is seen as the
product o f variables like sex.
educational
attainm ent,
one's
personality, exposure and the
p erson 's
interaction
with
the
environm ent. It implies that the
perception o f teachers can affect
the m entoring programme.

3

4

Based on the above, the researchers
will be guided by the following
research questions:
Research Questions:
1. W hat is the perception of
teachers towards enhancing
their professional and personal
developm ent through
mentoring?
2. To what extent do years o f
service influence teachers’
perception o f enhancing their
professional and personal
developm ent o f through
mentoring?
3. To what extent does level of
education acquired by teachers
influence their perception of
enhancing their professional
and personal developm ent
through m entoring?
4. To what extent does sex
influence the perception of
teacher towards enhancing their
professional
and
personal

It is on this prem ise that this study
sets out to determ ine w hether sex,
years o f experience, level of
education
of
teachers
are
responsible for any negative or
positive
perception
of
their
professional
and
personal
developm ent through mentoring.
Specifically, the research sets out
to do the following:
1

2

their professional and personal
developm ent
through
mentoring.
Determine if teachers' level of
education has an influence on
die perception o f teachers their
professional
and
personal
developm ent
through
mentoring
Find out if sex has an influence
on the perception o f teachers
towards enhancing professional
and
personal
developm ent
through mentoring.

To find out the perception of
teachers towards enhancing
their professional and personal
developm ent
through
m entoring.
Find out if years o f service has
an influence on perception of
teachers towards enhancing
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developm ent
mentoring?

through

Method
This study is a survey designed to
elicit information from primary
school teachers on their perception
towards
enhancing
teachers’
professional developm ent through
m entoring. The population o f the
study consisted o f 11.874 prim ary
school
teachers
in
Owerri
Educational Zone. The simple
random sampling
with
non
replacem ent balloting technique
was em ployed. Stratification was
also used for sex, years of
experience and level o f education.
A sample size o f 900 respondents
was used representing 7.5% o f the
population. According to Owie
(1996) when the population is large
a sample o f 5 - 10% can be used.

This study is a simple survey
designed to elicit information from
primary school teachers on their
perception
towards
enhancing
teachers” professional and personal
developm ent through mentoring. It
is limited to Imo State o f Nigeria
where the m entoring programme
was initiated at the UBE level by
the
new
adm inistration
in
2010/2011 academic session. Imo
State is one o f the 36 States in
Nigeria and the enrolm ent in its
education system is one of the
highest in the country but in the
last five decades the quality of
teaching and learning has been
very poor as reflected in high drop
rate, poor academ ic performance,
low transition and com pletion rates
o f pupils in the low er and middle
basic education levels, Falayijo,
M akoju,; O kebukola,; Onugha, &
O lubodun (1997), Obanya (2002,;
2004)

Instrum ent constructed by the
researcher
was
a
structured
questionnaire which sought to
m easure the
variables
under
investigation. The instrument used
was a 22 item three - point scale
questionnaire,
which
sought
inform ation on prim ary school
teachers”
perception
towards
enhancing
their
profession
developm ent through mentoring.
The total score for all items was
taken as the index o f perception.
The instrum ent was validated by
experts in mentoring and teachers
professional
development.
The
Spearman B row n's Coefficient of
correlation o f 0.86 was realized
when subjected to a pilot study

The population o f this study
com prised all o f the 11,874
teachers in the Imo State low er and
middle basic education (1,387
males and 10,487 females). From
this a sample o f teachers will be
selected using the stratified random
sam pling technique.
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using prim ary school teachers in
O kigw e zone.

subjected to descriptive statistics of
frequency and percentages.

The instrum ent was adm inistered
on a face to face basis over a four
week period. A total o f 920
questionnaires were distributed but
8 was lost in transit. A nother 12
w ere
incorrectly
com pleted
therefore were discarded, leaving
900 copies. Data generated was

Results
Research Question 1: W hat is the
perception o f teacher towards
enhancing their professional and
personal
developm ent
through
mentoring?

Table 1:

The nature o f prim ary school teachers’ perception towards
enhancing their professional and personal developm ent
____________ through m entoring.________________________________________
Percentages
No o f Teachers
Level of
Perception
62
N egative
556
17
M ildly positive
150
194
Positive
21
Total
900
100

Table 1 shows the nature of
prim ary
school
teachers’
perception towards enhancing their
professional
and
personal
developm ent through mentoring.
To show the true nature o f their
perception, scores were divided
into three levels nam ely negative,
m ildly positive and positive. The
result in the above table shows that
62% , 17% and 21% o f prim ary

school teachers’ perception tends
towards negative, mildly positive
and
positive
perceptions
respectively.
Research Question 2: To what
extent do years o f service influence
the perception o f prim ary school
teachers towards enhancing their
professional
and
personal
developm ent through mentoring.
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Percentage response o f the influence o f years of service on
prim ary school teachers’ perception towards enhancing
their professional and personal developm ent though
mentoring.__________________________
Level of Perception
Total
N egative
Positive
Years of
Mildlv
Service
Positive
462 (51)
5-12
308 (34.)
56 (6.)
98 (11)
9 6 (1 1 )
438 (49)
13 and above
248 (28)
9 4 (1 0 .)
900 (100)
150(17)
194 (21)
Total
556 (62)

T ables 2:

positive and positive perceptions
respectively.

Table 2 shows that prim ary school
teachers with 5 - 12 years of
service showed 34%. 6.% and 11%
o f negative, mildly positive and
positive perceptions respectively
towards
enhancing
their
professional
and
personal
developm ent through mentoring,
w hile those with 13 and above
years o f service show ed 28%, 10%
and 11% o f negative, mildly
T able 3:

Level o f
Education
NCE
B.ED
Total

Research Question 3: To what
extent does level o f education
acquired influence primary school
teachers’
perception
towards
enhancing their professional at
through
personal
developm ent
m entioning.

Percentage response of the influence o f level o f education
acquired on perception of prim ary school teachers towards
enhancing their professional and personal developm ent
through m entoring.______________
L evel o f Perception
Total
Positive
N egative
M ildly
Positive
89 (10)
420 (47)
66 (7)
265 (29)
105 (12)
480 (53)
84 (9)
291 (32)
900
(100)
194
(21)
5 5 6 (6 2 )
150 (17)
while those with B.ED showed
32.%, 9.% and 12% o f negative,
mildly
positive
and
positive
perceptions respectively.

Table 3 shows that prim ary school
teachers with NCE showed 29%,
7.% and 10% o f negative, mildly
positive and positive perceptions
towards
enhancing
their
professional
and
personal
developm ent through mentoring,

R esearch Q uestion 4: To what
extent does sex influence the
251

perception
o f primary school
teachers towards enhancing their
T ab le 4:

Sex
Male
Female
T otal

professional
and
personal
developm ent through mentoring?

P ercen tag e resp o n se of th e influence o f sex on p erce p tio n of
p rim a ry
school
te ach ers
to w ard s
e n h an c in g
th e ir
professional an d p erso n al developm ent th ro u g h m en to rin g .
Level o f P ercep tio n
Positive
T o tal
N egative
M ildly Positive
450 (50)
79 (9)
9 0 (1 0 )
261 (29)
104(11)
450 (50)
275 (33)
71 (8)
194 (21)
9 0 0 (1 0 0 )
5 5 6 (6 2 )
15 0 (1 7 )

Table 4 shows that 29%, 9% and
10% o f male primary school
teachers showed negative, mildly
positive and positive perceptions
respectively towards enhancing
their professional and personal
developm ent through mentoring,
while 33%, 8% and 11% o f female
primary school teachers showed
negative, mildly positive and
positive perceptions.

Discussion
This study used primary school
teachers in Owerri Educational
Zone. Table 1 shows that prim ary
school teachers show a negative
perception towards enhancing their
professional
and
personal
developm ent through m entoring. A
good percentage o f 62% showed a
negative perception. This shows
that primary school teachers are not
aware of the benefits o f enhancing
their professional and personal
developm ent through mentoring.
Table 2 shows that a total o f 556 or
17% of all respondents presented a

negative
perception
towards
enhancing
the personal
and
professional developm ent through
mentoring, while a total o f 194 or
21% showed a positive perception.
An appreciable percent o f 17%
showed
a
middle
positive
perception. The indication from the
finding is that teachers have a
negative
perception
towards
enhancing their personal
and
professional developm ent through
mentoring by years o f service. This
finding point to the fact that years
o f service is a determ ining factor of
teachers” perception.
Table 3 shows that there is a little
disparity in the perception of
teachers by level o f education.29.%
of the teachers with N C E
certificate showed a negative
perception while 32.% o f those
with the Bed certificate also
showed a negative perception. The
differences in their perceptions
were not seen as significant. This
finding indicates that the level of
education is not a determ ining
factor in their perception. It could
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be concluded that there is a
possibility that the concept of
mentoring is not quite clear to them
hence the skepticism

towards enhancing
their
professional
and
personal
developm ent through mentoring.
Recom m endations

In answ er to research question 4.
table 4 shows that both male and
female
teachers”
showed
a
negative
response
with
high
perception of 69%. The indication
is that sex is not a determ ining
factor o f teachers” perception
towards enhancing their personal
and
professional
developm ent
through mentoring since both male
and female were in agreem ent in
their perception.

The following recom mendations
were made based on the findings of
the study?
1. There should be a review in
current
developmental
program m es o f the teacher to
incorporate
the
mentoring
system.
2. G overnm ent and agencies that
are concerned with teachers'
developm ent should ensure the
use o f mentors in grooming
teachers
in the lower and
middle basic education level in
order
to
enhance
their
professional
and
personal
developm ent
for
the
im provem ent o f teaching and
learning.
3. Teachers should not teach in
isolation, rather methods such
as
team
teaching
which
encourages mentoring where
teachers learn to net work with
others in other to improve on
their practices.
4. To im prove teaches’ perception
towards
mentoring,
professional
developm ent
practices such that provide oneto-one guidance and ongoing
on-site support should be
carried out regularly because
learning
depends
on
the
collegiality among teachers.

C onclusion
In view o f the foregoing analysis
and discussions the researchers
drew a num ber o f conclusions.
Prim ary school teachers in the area
o f study are not aware o f the
benefits
of
enhances
their
professional
and
personal
developm ent through m entoring.
It was also concluded that teachers
in this areas o f study have a
negative
perception
towards
enhancing their personal and
professional developm ent through
m entoring. Thus, it could be
deduced that there is a possibility
that the concept o f m entoring is not
quite clear to them hence the
skepticism and that years of
service, level o f education of
teachers and sex have no influence
on the perception o f teacher
253
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5.

M cintyre, H. Hagger, & M
W ilkin
(Eds)
M entoring
Perspectives on school based
teacher education . London.
UK: Kogan page.

Principals
and
headmasters
should establish friendly and
co-operation
prone
environm ent in their schools to
encourage teachers to have
self-confidence In themselves
as well as feel free to consult
each other at difficult moments
without fear and feeling of
complex.

M urray, M & Owen, M. A. (1991).
Beyond the myths and m agic
o f mentoring: San Francisco:
Jossey-Bass.
Nwamuo, P. (2012). M entoring
new
teacher.
A
paper
delivered at the in-house
capacity building program m e
organized for new academic
staff o f the Alvan Ikoku
College
o f Education
O w erri,8th-12th M ay,2012.
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