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Abstract 

 
This study examined the relationship between school climate and teachers’ job satisfaction in Edo South 

Senatorial District. Using a correlational design, the research investigated three key questions, with one 

hypothesis tested at a 0.05 significance level. The study population consisted of 129 public secondary 

schools and 993 teachers, from which a sample of 199 teachers was selected through multi-stage 

sampling. Data collection utilized two validated questionnaires: the School Climate Questionnaire 

(SCQ) and Teachers’ Job Satisfaction Questionnaire (TJSQ), with reliability coefficients of 0.81 and 

0.84, respectively. Mean and standard deviation were used to answer research questions, while Pearson 

Product Moment Correlation Coefficient tested the hypothesis. Key findings revealed a negative school 

climate, low teacher job satisfaction, and a significant positive correlation between the two. The study 

recommends that policymakers adopt a teacher-centered approach addressing both structural and 

cultural factors to improve school climate, enhance teacher satisfaction, and boost students’ 

learning outcomes. 
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Introduction 

 

Secondary schooling plays a pivotal role in realizing Nigeria’s national educational 

goals, serving as a foundational pillar for the country’s broader aspirations to cultivate 

a skilled, knowledgeable, and socially responsible citizenry. Secondary education in 

Nigeria constitutes the second tier of the nation’s formal schooling system and 

functions as the culmination of basic education while facilitating the transition from 

primary to tertiary education (Aja-Okorie & Oko, 2021). A nation’s progress hinges on 

the quality of its education system, which relies heavily on competent, motivated, and 

dedicated teachers to facilitate effective classroom instruction and learning outcomes. 

Thus, the Secondary school education system may not achieve its goals without 

efficient and satisfied teachers. Teacher job satisfaction is a critical factor in 

institutional effectiveness, and understanding its dynamics at the secondary level is vital 

for fostering academic excellence. In essence, satisfied teachers are indispensable to 

achieving the system’s mission and enhancing educational standards. 
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Hettenesha (2020) described Job satisfaction as a psychological and emotional 

foundation that shapes an individual’s internal perspective toward their role or 

responsibilities. This intrinsic state directly influences their effort and motivation in 

fulfilling their duties. Job satisfaction denotes a positive emotional state stemming from 

an individual’s assessment of their role, which fuels their motivation. Within secondary 

education, teachers’ job satisfaction could be described as teachers’ dedication to 

multifaceted responsibilities such as instructional duties (teaching, assessment, 

curriculum development, classroom management), administrative tasks (maintaining 

records), student support (guidance, extracurricular supervision), and community 

engagement—all aimed at achieving effective teaching-learning outcomes. It also 

indicates how motivated teachers are to remain in their positions long-term, 

contributing to the school’s broader objectives. Indices of teachers’ job satisfaction 

refer to the various factors or dimensions that contribute to a teachers’ overall 

satisfaction with their job. These indices according to Arthur and Bradley (2023) 

include: remuneration, professional growth opportunities, recognition, job security, 

work environment, administrative support, workload balance, student outcomes, 

autonomy, collegial relationships and community impact. However, the indices of job 

satisfaction for this study are: remuneration, professional growth opportunities, Job 

Security and recognition. 

 

Remuneration refers to the complete compensation an employee receives, 

encompassing not only their base salary but also additional financial benefits such as 

bonuses, commissions, overtime pay, and other monetary incentives the employer 

provides (Onyekachukwu & Sonna, 2020). As a fundamental motivator, it attracts 

employees and fosters their job satisfaction and engagement. Salaries, a core 

component of remuneration, act as a primary income source that shapes employees’ 

living standards. Additionally, the adequacy and structure of compensation could 

directly influence workforce productivity and the quality of their job performance. 

Teacher remuneration refers to the compensation or payment that teachers receive for 

their work. It is designed to compensate teachers for their hard work and dedication to 

educating students. Fair teacher remuneration is essential for ensuring that teachers are 

valued and supported in their critical role of educating students. Adequate remuneration 

can help attract and retain qualified teachers, foster a positive academic environment, 

promote quality education, encourage innovation and could improve job satisfaction 

among teachers (Obiweluozor & Iduozee, 2024). However, poor remuneration for 

secondary school teachers could have far-reaching consequences for educational 

systems, teacher well-being, and student outcomes, it could destabilize secondary 

education by driving turnover, lowering teacher quality, and widening achievement 

gaps. 

 

Professional growth opportunities also serve as a key determinant of teachers’ job 

satisfaction. This involves the continuous development of skills, knowledge, and 

expertise, which enables educators to progress in their careers, refine their instructional 

practices, and fulfill their long-term professional aspirations. It involves intentional 

learning, adaptability, and a commitment to self-improvement in response to changing 

industries, technologies, and personal aspirations. Therefore, teachers' professional 

growth refers to the ongoing process of acquiring new skills, knowledge, and 

competencies to enhance their teaching practices. Teachers' professional growth is 

essential for adapting to evolving educational landscapes, improving student outcomes, 

and fostering career satisfaction. This growth can take various forms, including: 
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workshops and conferences, training programs, certification programs, graduate 

degrees, mentorship and coaching programs, online courses and webinars, professional 

learning communities, team teaching and planning as well as action research. By 

engaging in these activities, teachers can develop their skills and better meet the needs 

of their students. Therefore, fostering professional growth is vital for enhancing 

teachers’ career progression and job satisfaction, as it empowers them to adopt 

innovative and up-to-date instructional strategies that improve educational outcomes 

(Obiweluozor & Iduozee, 2024) 

 

Job security refers to the stability and predictability of employment, providing a sense 

of assurance that one's job will continue without interruption. Job security for teachers 

refers to the stability and likelihood of maintaining their employment within the 

education sector, influenced by various factors such as tenure systems, demand for 

educators, funding stability, performance metrics, union influence, policy and 

legislation, demographic trends, employment type and societal value of education 

(Sheikh, Nasiri & chorli, 2025). Job security for teachers is a critical aspect of career 

stability and well-being in education. It ensures educators can focus on student success 

without fearing sudden unemployment. Job security in teaching is not just about 

retaining a position—it’s about creating conditions where educators can innovate, 

inspire, and invest in their students’ futures without fear. By combining personal growth 

with systemic advocacy, teachers can navigate challenges and build fulfilling, stable 

careers. Job security is therefore essential for teachers' well-being and job satisfaction, 

allowing them to focus on providing high-quality education. 

 

Employee recognition refers to the acknowledgement and appreciation of an 

individual's contributions and achievements within an organization (Gresula & Matos, 

2024).  It's a vital aspect of human resource management that could boost employee 

motivation, job satisfaction, and overall well-being. Teacher’ recognition is therefore 

the acknowledgement and appreciation of a teacher's efforts, contributions, and 

achievements in the education sector.  Okon, John and Imagha (2023) opined that 

teacher recognition is a vital aspect of educational institutions, as it acknowledges the 

hard work and dedication of educators. By recognizing teachers' efforts, schools can 

boost morale, motivation, and job satisfaction, ultimately leading to improved student 

outcomes. Effective teacher recognition programs can take various forms, including 

awards, verbal appreciation, and professional development opportunities. By valuing 

and recognizing teachers, schools can foster a positive work environment, reduce 

turnover rates, and promote excellence in teaching. Job satisfaction plays a vital role in 

attracting and retaining teachers, especially when reinforced by a positive school 

environment. A school’s climate could significantly influence teachers’ job satisfaction 

in secondary education, which subsequently impacts their productivity. Therefore, 

secondary school leadership must focus on enhancing teacher satisfaction by addressing 

critical factors, such as fostering a supportive and productive school climate. 

 

School climate describes the overall atmosphere of a school, which can range from 

tense or relaxed to collaborative or unsupportive, shaping how employees perform their 

roles. It reflects the perceived attributes and overall quality of the institutional setting, 

as experienced by those within it. This concept centers on shared perceptions of 

interactions, relationships, and practices within the school community. According to 

the National School Climate Centre (2021), school climate encompasses the overall 

quality and character of school life, shaped by the experiences of students, parents, and 
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staff. It reflects the norms, values, and relationships within the school community, 

influencing teaching, learning, and organizational practices. Okoye (2020) further 

defines school climate as the learning environment that emerges from the interplay of 

human relationships, physical settings, and psychological atmosphere, highlighting its 

collective nature that transcends individual experiences. School climate can therefore 

be conceptualized as the overall atmosphere, values, and interpersonal dynamics within 

an educational institution that shape the experiences of students, staff, and families. It 

encompasses shared perceptions, interactions, practices and Structures, Physical and 

Psychological Environment. Unlike individual experiences, school climate emerges as 

a shared, collective phenomenon that influences well-being, engagement, and 

institutional effectiveness.  

 

The National School Climate Center (2021) identifies five core dimensions of school 

climate: (a) safety, (b) teaching and learning, (c) interpersonal relationships, (d) 

institutional environment, and (e) leadership and efficacy. These dimensions 

collectively assess the quality of a school’s social, emotional, and academic 

atmosphere. Therefore the indices of school climate in this study are: safety, teaching 

and learning, interpersonal relationships, institutional environment and leadership and 

efficacy. 

 

Safety within the school climate refers to the physical, emotional, and psychological 

well-being of students, teachers, and staff within the school environment (Colak & 

Altinkurt, 2022). It encompasses various aspects that make everyone feel secure, 

supported, and protected. Physical safety involves protection from violence, bullying, 

and physical harm, as well as ensuring that school facilities and infrastructure are 

secure. Emotional safety refers to freedom from emotional harm, such as bullying, 

harassment, and discrimination, and includes fostering a supportive environment where 

students feel comfortable expressing themselves. Psychological safety creates an 

atmosphere where students feel valued, respected, and safe to take risks in their 

learning, with minimal stress and anxiety related to their school experiences. 

Additionally, rules and norms consist of clear, consistent, and fairly enforced policies, 

alongside a culture that respects the rights and well-being of others. When teachers and 

students feel safe, they are more likely to thrive academically, socially, and 

emotionally. 

 

Teaching and learning play vital roles in shaping school climate, emphasizing the 

quality of instructional practices, academic support, and opportunities for student 

growth and development. This dimension highlights the effectiveness of teaching 

methods, the extent of student engagement, and the level of support students feel in 

their academic pursuits. Quality instruction encompasses teaching strategies that 

enhance understanding and engagement, as well as educators' ability to tailor their 

approaches to accommodate diverse learning needs. Academic support includes 

accessible resources and services, such as tutoring and additional assistance, coupled 

with encouragement and constructive feedback that nurture student confidence and 

motivation. Student engagement is characterized by active participation in classroom 

activities and discussions, alongside opportunities for learners to take ownership of 

their education. 

 

Interpersonal relationships within the school climate refer to the quality and nature of 

interactions among students, teachers, staff, and administrators. These relationships are 
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essential in shaping the overall school environment and can significantly influence 

students' academic success, emotional well-being, and social development (Osasuyi & 

iduozee, 2024). When these interpersonal relationships are positive and supportive, 

teachers and students feel valued, respected, and connected to their school community. 

This connection can lead to improved academic performance and better social 

outcomes. 

 

Institutional Environment in the context of school climate refers to the physical and 

organizational aspects of the school that shape the learning and working environment. 

It encompasses the school's infrastructure, resources, policies, and practices that 

influence the experiences of students, teachers, and staff. A positive institutional 

environment could contribute to a supportive and effective learning community, 

ultimately enhancing student outcomes and well-being 

 

Leadership & Efficacy within school climate encompasses the quality of leadership and 

the belief in one's ability to achieve desired outcomes. Effective leadership and a sense 

of efficacy among students, teachers, and staff are crucial for creating a positive and 

productive school environment. By prioritizing leadership and efficacy, schools can 

create an environment that supports the growth and success of all members of the school 

community (National School Climate Center, 2021).  

 

It is important to emphasize that school climate can be either positive or negative. A 

positive school climate in secondary schools reflects an environment and culture that 

actively supports students' academic achievement, social skills, and emotional well-

being. Key components of this atmosphere include supportive relationships, a safe and 

orderly environment, high expectations, and collaborative leadership. Whereas, a 

negative school climate in secondary schools describes an environment that undermines 

teachers' and students' academic, social, and emotional well-being. Key characteristics 

include: poor relationships, unsafe or unstructured environment, low expectations, 

ineffective leadership, and lack of engagement 

 

Empirical studies consistently affirm the influence of school climate on teachers’ job 

satisfaction across varied educational contexts. In Nigeria, Oremu (2025) found that 

school climate polarity in secondary schools in Oredo Local Government Area of Edo 

State significantly shaped teachers’ job satisfaction, with positive climates enhancing 

morale and professional engagement and negative climates undermining commitment. 

These findings highlight the central role of institutional environments in determining 

teachers’ well-being within similar socio-cultural and administrative contexts. In 

contrast, Baluyos, Rivera, and Baluyos (2019) reported a predominantly positive school 

climate in a Philippine high school, attributing this outcome to strong community 

partnerships and structured support systems, suggesting that contextual and systemic 

factors play a decisive role in shaping school climate outcomes. 

 

Related evidence from other developing contexts further underscores structural 

challenges affecting teacher satisfaction. Modest and Onyango (2021) identified poor 

remuneration, unfavorable working conditions, weak teacher–supervisor relationships, 

inadequate housing, and health and safety concerns as major determinants of low job 

satisfaction among public secondary school teachers in Tanzania. Similar patterns were 

reported in Edo State, Nigeria, by Obiweluozor and Iduozee (2024) and Osasuyi and 

Iduozee (2024), who documented generally low levels of job satisfaction among public 
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school teachers. Conversely, Demir-Yıldız (2023) found moderate levels of teacher job 

satisfaction in Turkey, pointing to contextual variations in policy frameworks, working 

conditions, and institutional support across regions. 

Cross-national evidence further strengthens the climate–satisfaction nexus. Soe and 

Alegado (2024) reported a positive relationship between school climate and teacher job 

satisfaction across several countries, including Japan, South Korea, Finland, the United 

States, and Australia. Similarly, Meditamar (2024) demonstrated in Indonesia that 

school climate significantly influences teacher job satisfaction through the mediating 

role of self-efficacy, while Nalipay (2023) found a significant positive association 

between school climate and teachers’ job satisfaction across five Asian societies. 

Collectively, these studies provide robust empirical support for the assertion that a 

positive school climate is a critical determinant of teachers’ job satisfaction across 

diverse cultural and educational systems. 

 

This study is anchored on Urie Bronfenbrenner’s Bio-ecological Theory (1979) and 

Frederick Herzberg’s Two-Factor Theory (1968), both of which provide a strong 

theoretical foundation for examining the relationship between school climate and 

teachers’ job satisfaction. Bronfenbrenner’s Bio-ecological Theory explains human 

behavior and development as a product of continuous interaction between individuals 

and their surrounding environmental systems. Within the school context, teachers’ 

attitudes, motivation, and job satisfaction are shaped by multiple, interrelated systems, 

including the microsystem (classroom interactions, relationships with students and 

colleagues), mesosystem (interactions between school administration and teaching 

staff), exosystem (education policies, administrative decisions, and community 

influences), and macrosystem (societal values, cultural norms, and educational 

ideologies). School climate, reflected in leadership practices, interpersonal 

relationships, safety, and institutional environment, represents a critical environmental 

condition that directly influences teachers’ professional experiences and well-being. 

 

Complementing this perspective, Herzberg’s Two-Factor Theory distinguishes between 

hygiene factors (such as working conditions, supervision, interpersonal relationships, 

school policies, and salary) and motivator factors (including recognition, achievement, 

responsibility, and opportunities for growth). Within the school setting, elements of 

school climate such as leadership efficacy, collegial relationships, safety, and 

availability of resources function as hygiene and motivator factors that can either 

prevent dissatisfaction or enhance job satisfaction among teachers. A supportive and 

well-structured school climate satisfies both hygiene and motivator needs, thereby 

fostering higher levels of teacher satisfaction and professional commitment. 

 

Together, these theories provide a comprehensive framework for understanding how 

environmental conditions within schools interact with individual motivational factors 

to influence teachers’ job satisfaction. While Bronfenbrenner’s theory emphasizes the 

broader ecological systems shaping teachers’ experiences, Herzberg’s theory explains 

the mechanisms through which specific school climate factors translate into satisfaction 

or dissatisfaction. The integration of these theories therefore justifies the focus of this 

study on school climate as a key determinant of teachers’ job satisfaction in secondary 

schools. 

 

For teachers to effectively fulfill their roles and responsibilities, it is vital that secondary 

school administrations create a supportive and functional organizational environment. 
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This study aims to explore the relationship between school climate and teachers' job 

satisfaction in public secondary schools in Edo South Senatorial District, building on 

the understanding that a positive or negative school environment can significantly 

impact teacher morale and productivity. 

 

Statement of the Problem  

 

The secondary education system is crucial for providing students with the foundational 

knowledge and skills necessary for societal progress. The effectiveness of secondary 

schools in promoting holistic development—encompassing cognitive, emotional, and 

practical skills—greatly depends on the satisfaction of teachers, who are vital to 

fostering student growth. Unfortunately, job dissatisfaction among teachers can 

negatively impact educational quality, resulting in disengaged students, a strained 

school environment, and wider societal consequences. Therefore, ensuring teachers' 

fulfillment in their roles is an urgent priority for maintaining the integrity and 

effectiveness of secondary education. 

 

Many secondary school teachers seem to be dissatisfied with their jobs due to poor 

working conditions, including inadequate facilities and deteriorating infrastructure. 

This dissatisfaction could lead to demotivation, low morale, and reduced job 

satisfaction, negatively impacting their enthusiasm for teaching and commitment to 

their work. As a result, it could contribute to lower productivity and decreased 

innovation in the classroom. 

 

Due to low remuneration, many secondary school teachers in Edo state struggle to make 

ends meet, making it hard to provide for their families or afford basic needs. This 

financial strain, combined with poor working conditions, could lead to job 

dissatisfaction. As a result, some teachers may seek better opportunities elsewhere; this 

exodus of talent drains schools of experienced teachers, resulting in larger class sizes, 

overburdened staff, and a decline in educational quality. Ultimately, students suffer the 

consequences of this systemic neglect, as underfunded schools and demoralized 

teachers undermine their learning outcomes and future prospects. 

 

The researchers  observed in recent times that most secondary schools in Edo state are 

characterized by low academic performance, poor attitude of teachers to work, poor 

interpersonal relationship between staff and principals, poor maintenance culture of 

school facilities, lack of opportunities for career growth and advancement which have 

resulted to brain drain of qualified teachers. Could these anomalies be as a result of lack 

of job satisfaction among teachers or as a result of a negative school climate in 

secondary schools in Edo South senatorial district? This study aims to determine the 

relationship between school climate and teacher job satisfaction in public secondary 

schools in the Edo South Senatorial District. 

 

Research Questions  

 

1. What type of school climate exists in public secondary schools in Edo south 

senatorial district?  

2. What is the level of teachers' job satisfaction in public secondary schools in Edo 

south senatorial district?  
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3. Is there a relationship between school climate and teachers’ job satisfaction in 

public secondary schools in Edo south senatorial district?  
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Hypotheses  

 

Ho1: There is no significant relationship between school climate and teachers’ job 

satisfaction in public secondary schools in Edo south senatorial district.  

 

Objectives of the Study  

 

The purpose of this study was to investigate the relationship between school climate 

and teachers' job satisfaction in public secondary schools in Edo south senatorial 

district. The specific objectives are to: 

 

1. determine the type of school climate that exists in public secondary schools in 

Edo south senatorial district;  

2. ascertain the level of teachers' job satisfaction in public secondary schools in 

Edo south senatorial district;  

3. examine the correlation between school climate and teacher job satisfaction in 

public secondary schools in the Edo South Senatorial District. 

 

Methodology 

 

This study is a descriptive research of correlational type. The design was chosen 

because the sample of the population was collected as they exist without manipulation. 

The design was deemed suitable for this study because its aim was to determine if 

school climate had influence on teachers’ job satisfaction in public secondary schools’ 

in Edo south senatorial district. The target population of the study comprises all the 129 

public secondary schools in Edo south senatorial district of Edo State and the 993 

teachers in these schools. A sample of One hundred and ninety-nine (199) teachers from 

26 public secondary schools was randomly selected for the study which is 

approximately twenty percent (20%) of the population of Public secondary schools and 

teachers in Edo south senatorial district. This was done to have adequate representation 

of the schools in the seven local government areas in Edo south senatorial district using 

the multi-stage sampling procedure. In stage 1, The Senatorial district was stratified 

into seven (7) Local government  areas using the Stratified    Sampling Technique. 

In stage 2, From each of the Local government  areas , approximately twenty percent 

(20%) of public secondary schools was randomly selected using the simple random 

sampling technique which is two (2) public secondary schools from Egor local 

government area, four (4) public secondary schools from Ikpoba-Okha local 

government area, three (3) public secondary schools from Orhionmwon local 

government area, five (5) public secondary schools from Ovia north-east local 

government area, three (3) public secondary schools from Ovia south-west local 

government area  and four (4) public secondary schools from Uhunwonde local 

government area. In Stage 3, From each of the sampled schools in each Local 

government area, twenty percent (20%) of teachers was selected using the Simple 

Random Sampling Technique which is thirty-four (34) teachers in Ego Local 

government area, fifty-four (54) teachers in Ikpoba Ohka  Local government area, 

fifty-four (54) teachers in Oredo  Local government area, fourteen (14) teachers in 

Orhionmwon Local government area, twenty-three (23) teachers in Ovia  nor th -

eas t  Local government area, eight (8) teachers in Ovia  south -wes t  Local 

government area and twelve (12) teachers in Uhunmwonde  Local government area. 

Thus, one hundred and ninety-nine (199) teachers will be selected from the sampled 
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secondary schools in Edo south senatorial district. The instruments for data collection 

were the structured questionnaires titled " School Climate Questionnaire (SCQ)” 

and “Teachers’ Job Satisfaction Questionnaire (TJSQ)". The instruments used for data 

collection were the School Climate Questionnaire (SCQ) and the Teachers’ Job 

Satisfaction Questionnaire (TJSQ). The SCQ comprised two sections. Section A 

elicited demographic information of public secondary school teachers, while Section B 

consisted of 20 items designed to measure school climate. Responses were rated on a 

four-point modified Likert scale of Strongly Agree (4), Agree (3), Disagree (2), and 

Strongly Disagree (1). The Teachers’ Job Satisfaction Questionnaire (TJSQ) consisted 

of 15 items developed to elicit information on teachers’ level of job satisfaction. 

Responses to the TJSQ were measured using a four-point modified Likert scale of 

Highly Satisfied (4), Satisfied (3), Dissatisfied (2), and Highly Dissatisfied (1). To 

ensure the reliability of the instruments, Cronbach’s alpha was employed to determine 

their internal consistency. The questionnaires were pilot-tested on 20 teachers drawn 

from public secondary schools in the Edo Central Senatorial District that were not 

included in the main study. The reliability coefficients obtained were 0.81 for the SCQ 

and 0.84 for the TJSQ, indicating that the instruments were reliable for the study. The 

researchers personally administered the questionnaire to the respondents in their 

respective schools. The data collected were subjected to analysis through the 

application of mean and standard deviation for research questions 1 and 2. The 

hypothesis was tested utilizing Pearson's product-moment correlation, with a 

significance level set at 0.05. A mean value of 2.50, indicative of the arithmetic mean 

of the 4-point Likert scale, was established as the criterion for the acceptance of the 

research questions. 

 

Presentation of Results 

 

Research Question 1: What type of school climate exists in public secondary schools in 

Edo south senatorial district?  

 

Table 1: Mean and standard deviation scores of the school climate in public 

secondary schools in Edo south senatorial district 

S/N School climate variables   N Mean SD Decision Remark 

 

1 

 

Safety 

 

199 

 

2.62 

 

0.95 

 

Agreed 

  

Positive 

 

2 

 

Teaching and learning 

 

199 
2.35 

 

0.76 

 

Disagreed 

 

Negative 

 

3 

 

Interpersonal relationships 

 

199 

 

2.43 

 

0.87 

 

Disagreed 

 

Negative 

 

4 

 

Institutional environment 

 

199 

 

2.17 

 

0.82 

 

Disagreed 

 

Negative 

 

5 

 

Leadership and Efficacy 

 

199 

 

2.37 

 

0.97 

 

Disagreed 

 

Negative 

 Cluster  2.38 0.342 

 

Disagreed Negative 

N=199, Table Mean score = 2.50 

 

The data presented in Table 1 shows the mean and standard deviation for five indices 

of school climate in public secondary schools within the Edo South senatorial district. 

These indices include Safety, Teaching and Learning, Interpersonal Relationships, 
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Institutional Environment, and Leadership and Efficacy. The mean scores for these 

indices range from 2.17 to 2.62, with standard deviations between 0.76 and 0.97. 

Additionally, the overall cluster mean of the school climate indices was calculated to 

be 2.38, which falls below the theoretical mean of 2.5. This indicates that the type of 

school climate that exists in public secondary schools in the Edo South senatorial 

district of Edo State is negative. 

 

Research Question 2: What is the level of teachers' job satisfaction in public secondary 

schools in Edo south senatorial district?  

 

Table 2: Mean and standard deviation scores on the level of teachers' job 

satisfaction in public secondary schools in Edo south senatorial 

district 

S/

N 

Teachers’ Job satisfaction 

Variables 

N Mean SD Satisfacti

on 

Decision 

1 Remuneration 199 2.02 0.75 Nil Dissatisfied 

2 Professional Growth 

Opportunities  

199 
2.41 0.81 

Nil Dissatisfied 

3 Job Security  199 2.74 0.86 satisfied Dissatisfied 

4 Recognition  199 2.11 0.89 Nil Dissatisfied 

 Cluster Mean  2.32 0.83  Dissatisfied 

N=104, Table Mean score = 2.50 

 

The data presented in Table 1 displays the mean and standard deviation for the four 

indices of teachers' job satisfaction in public secondary schools in Edo South senatorial 

district. These indices include remuneration, professional growth opportunities, job 

security, and recognition. The mean scores range from 2.02 to 2.74, with standard 

deviations ranging from 0.75 to 0.89. Furthermore, the overall cluster mean of the 

teachers' job satisfaction indices was calculated to be 2.32, which is below the 

theoretical mean of 2.5. This indicates that the level of teachers' job satisfaction in 

public secondary schools in Edo South senatorial district of Edo State is low, suggesting 

that the teachers are generally dissatisfied with their jobs. 

 

Hypothesis one 

 

There is no significant relationship between school climate and teachers’ job 

satisfaction in public secondary schools in Edo south senatorial district.  

 

Table 3: Pearson’s Correlation of school climate and teachers' job 

satisfaction in public secondary schools in Edo south senatorial 

district of Edo state. 

Variables           N Pearson’s Sig/2-Tailed          Remark 

School climate  199       0.345  0.000         Significant 

Teachers’ job satisfaction 

Level of significance =  0.05, P < 0.05  

 

Table 3 shows a Pearson’s r of 0.345 and a p value of 0.000 testing at an alpha level of 

0.05. The p value is less than the alpha level so the null hypothesis which states that 

“There is no significant relationship between school climate and teachers’ job 
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satisfaction in public secondary schools in Edo south senatorial district” is rejected. 

This indicates that there is a positive and significant relationship between school 

climate and teachers’ job satisfaction in public secondary schools in Edo south 

senatorial district. This implies that a better, more positive school environment directly 

leads to higher job satisfaction for teachers in the public secondary schools of Edo South 

Senatorial District. 

 

Discussion of findings 

 

The findings revealed two distinct types of school climate: positive and negative, 

characterized by five key indices: safety, teaching and learning, interpersonal 

relationships, institutional environment, and leadership and efficacy. The results 

indicated that the dominant school climate in the studied public secondary schools is 

negative, suggesting that the educational environment is not conducive to optimal 

teaching and learning. This finding may be attributed to several factors, including 

insufficient funding, inadequate infrastructure, lack of support from school 

administrators, excessive workloads, poor working conditions, disciplinary issues, and 

poorly maintained facilities. Additional contributing elements include inadequate 

lighting, uncomfortable temperatures, limited parental involvement, and insufficient 

community support. Furthermore, the presence of bullying, violence, or safety concerns 

may also play a significant role in this issue. The findings of this study align with 

Oremu’s (2025) investigation into school climate dynamics in secondary schools within 

the Oredo Local Government Area of Edo State, Nigeria. Both studies demonstrate that 

school climate polarity (positive/negative) significantly influences teachers’ job 

satisfaction, with positive climates enhancing morale and negative climates diminishing 

professional engagement. This congruence underscores the critical role of institutional 

environment in shaping teachers’ well-being within similar socio-cultural and 

administrative contexts. Conversely, this study contrasts markedly with the findings of 

Baluyos, Rivera, and Baluyos (2019), who documented a predominantly positive school 

climate in a Philippine high school during the 2018–2019 academic year. While the 

Philippine study attributed this positivity to strong community partnerships and 

structured support systems, the current research highlights systemic challenges (e.g., 

resource deficits, leadership inefficiencies) that foster negative climates in Edo State 

schools. This discrepancy may reflect contextual divergences, such as cultural and 

operational distinctions between Nigerian and Philippine educational systems. 

 

The findings from the second research question revealed that teachers in public 

secondary schools within the Edo South senatorial district of Edo State exhibit a low 

level of job satisfaction. This result suggests that a significant proportion of teachers in 

the study area experience dissatisfaction with their job, which could have implications 

for their overall well-being, teaching effectiveness, and commitment to the profession. 

The low level of job satisfaction among teachers in public secondary schools may be 

attributed to a multifaceted array of factors, These include a negative school culture and 

climate, inadequate infrastructure and resources, high student-to-teacher ratios, and low 

student motivation. Additionally, administrative and management challenges, 

socioeconomic issues such as poverty and limited access to healthcare, outdated 

curricula and assessment methods, insufficient community and parental involvement, 

along with inadequate funding and poor resource allocation, ultimately affecting the 

level of job satisfactions of teachers in public secondary schools. This study's findings 

align with those of Modest and Onyango (2021), who identified poor salaries, 
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unfavorable working environments, poor teacher-supervisor relationships, inadequate 

teacher housing, and health and safety concerns as significant contributors to low job 

satisfaction among public secondary school teachers in Tanzania. Similarly, our results 

corroborate the studies by Obiweluozor and Iduozee (2024) and Osasuyi and Iduozee 

(2024), which reported low levels of job satisfaction among public school teachers in 

Edo State. However, our findings diverge from those of Demir-Yıldız (2023), who 

found moderate levels of job satisfaction among teachers in Turkey, highlighting 

potential contextual differences that may influence teacher job satisfaction across 

different regions. 

 

Finally, the study found a positive and significant relationship between school climate 

and teachers’ job satisfaction in public secondary schools in Edo south senatorial 

district. The study's finding of a positive and significant relationship between school 

climate and teachers' job satisfaction can be attributed to factors such as a supportive 

environment, positive interpersonal relationships, effective leadership, and a safe and 

secure school environment. These elements could collectively contribute to a positive 

school climate that enhances teacher morale, retention, and overall job satisfaction. This 

study's finding of a positive and significant relationship between school climate and 

teachers' job satisfaction is consistent with existing research. Specifically, the results 

align with Soe and Alegado's (2024) cross-national study, which found a positive 

correlation between school climate and teacher job satisfaction in diverse countries, 

including Japan, Korea, Finland, the USA, and Australia. Similarly, Meditamar's (2024) 

study in Indonesia demonstrated that school climate significantly influences teacher job 

satisfaction through the mediation of self-efficacy. Furthermore, Nalipay's (2023) 

research in five Asian societies (Japan, South Korea, Shanghai, Singapore, and Taipei) 

also reported a significant relationship between school climate and teachers' job 

satisfaction. These converging findings underscore the importance of a positive school 

climate in enhancing teacher job satisfaction across different cultural and 

educational contexts. 

 

Implication of the Findings for Educational Management 

 

The study's findings have significant implications for educational management in 

public secondary schools. To address the prevailing negative school climate, 

educational managers should prioritize creating a supportive and inclusive environment 

that fosters respect, empathy, and open communication among teachers, students, and 

administrators. This can be achieved by promoting positive relationships, providing 

opportunities for professional growth, and recognizing teacher achievements. 

 

Furthermore, enhancing teacher job satisfaction is also crucial, and school 

administrators should focus on addressing factors that contribute to dissatisfaction. This 

can include providing adequate resources, improving working conditions, and offering 

opportunities for professional development. By improving teacher job satisfaction, 

schools can reduce turnover rates, improve teacher retention, and create a more 

productive work environment. Regular monitoring and evaluation of school climate and 

teacher job satisfaction can help identify areas for improvement and inform data-driven 

decision-making. 

 

Finally, in implementing these changes, educational managers should develop 

strategies that promote a positive school culture. This can include conducting regular 
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surveys, providing training and support for teachers, and implementing policies that 

promote a positive work environment. By prioritizing school climate and teacher job 

satisfaction, educational managers can create a more supportive and productive work 

environment that benefits both teachers and students. Ultimately, this can lead to 

improved student outcomes, increased teacher retention, and a more effective 

education system. 

 

Conclusion 

 

The study's results reveal that public secondary schools in Edo South Senatorial 

District, Edo State, currently operate within a predominantly adverse school climate. 

Additionally, teachers in these schools demonstrate notably low levels of job 

satisfaction, pointing to widespread professional discontent. Crucially, the research 

identifies a statistically significant link between the quality of the school climate and 

the degree of teachers' job satisfaction in Edo senatorial district 

 

Recommendations 

 

Based on the findings of this study, the following recommendations were made: 

 

1. Schools and education policymakers should prioritize interventions aimed at 

fostering a positive school climate through leadership training for principals, 

collaborative decision-making processes, and programs to enhance teacher-

student relationships. 

2. Education policymakers should adopt a systemic, teacher-centered approach to 

reverse negative trends in Edo South. By addressing both structural (e.g., 

salaries, infrastructure) and cultural (e.g., respect, autonomy) factors, these 

policies can enhance school climate, boost job satisfaction, and ultimately 

improve learning outcomes for students. 

3. The significant relationship between climate and job satisfaction suggests that 

systemic reforms (e.g., resource allocation, infrastructure upgrades, and 

recognition programs) could simultaneously address both issues, therefore 

government and educational authorities should integrate school climate metrics 

into teacher welfare policies and school evaluation frameworks.  
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