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Abstract 

 
Classroom participation is essential for effective teaching and learning, yet many secondary school 

students demonstrate low levels of engagement, with limited attention given to the role of social skills in 

this context. This study examined the relationship between social skills and classroom participation 

among secondary school students in Zaria Metropolis, Kaduna State, Nigeria, focusing on 

communication, cooperation, and self-regulation skills. The study was guided by three research 

questions and three corresponding null hypotheses. A correlational research design was adopted. The 

population comprised 15,800 SS II students, from which a sample of 378 was selected using stratified 

and simple random sampling techniques, guided by the Research Advisors’ (2006) table. Data were 

collected using the Social Skills Questionnaire (SSQ), adapted from Gresham and Elliott, and the 

Classroom Participation Scale (CPS), adapted from Rocca. The instruments were validated by experts, 

and their reliability established prior to administration. Data were analyzed using appropriate 

inferential statistics at the 0.05 level of significance. The findings revealed significant positive 

relationships between communication skills and classroom participation (R = 0.387, β = 0.316, p < 

0.05), cooperation skills and classroom participation (R = 0.615, β = 0.421, p < 0.05), and self-

regulation skills and classroom participation (R = 0.502, β = 0.338, p < 0.05). These results indicate 

that students with higher social skills participate more actively in classroom discussions, questioning, 

and collaborative activities, thereby improving their confidence, engagement, and overall academic 

interaction in the classroom. The study concludes that social skills are key predictors of classroom 

participation and recommends collaborative efforts to enhance students’ learning outcomes. 
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Introduction 

 

Classroom participation is widely recognized as a key indicator of students’ academic 

engagement, motivation, and overall learning outcomes. However, recent reports show 

that a significant proportion of secondary school students in Sub-Saharan Africa avoid 

active participation in classroom activities, not because they lack intellectual ability, 

but due to limited social competencies required for effective interaction (UNESCO, 

2023). Social skills—such as communication, cooperation, self-expression, and self-

regulation—play a crucial role in shaping how students contribute to discussions, 

interact with peers, and respond to classroom demands. Empirical studies (Wentzel, 

2017; Elias & Haynes, 2024; Gresham & Elliott, 2019) consistently indicate that 

students with stronger social skills are more confident and actively engaged, leading to 

improved understanding, problem-solving, and academic performance. 

 

Despite this evidence, low classroom participation remains a persistent concern in many 

Nigerian secondary schools, including those in Zaria Metropolis, Kaduna State. 

Teachers frequently report low student engagement, minimal peer interaction, and 

reluctance to contribute during lessons. While structural issues such as teacher-centered 

instruction, overcrowded classrooms, and limited resources have been identified 

(Adewumi & Ajayi, 2019), less attention has been given to the role of students’ social 

skills in influencing participation. This gap is significant because, although global 

research highlights the importance of social competencies, there is limited localized 

empirical evidence examining how these skills predict classroom participation within 

Nigerian secondary schools. 

 

This issue is important because classroom participation is strongly linked to improved 

learning outcomes, emotional resilience, and long-term academic success (Fredricks, 

Blumenfeld, & Paris, 2024). Students with underdeveloped social skills often struggle 

to express ideas, collaborate effectively, and engage in classroom interactions, which 

may lead to reduced participation and weaker academic performance (Rubin, Bukowski, 

& Laursen, 2021). In a setting such as Zaria Metropolis characterized by diverse 

socioeconomic backgrounds and evolving educational challenges, understanding this 

relationship is essential for designing effective interventions. 

 

The study is therefore both theoretically and practically significant. Theoretically, it 

contributes to educational psychology literature by examining the link between social 

skills and classroom participation within a Nigerian context, thereby addressing a gap 

in African-based research. Practically, the findings provide useful insights for teachers, 

school administrators, and policymakers on the need to integrate social skills 

development into teaching practices, classroom management, and school programmes. 

Strengthening students’ social competencies offers a sustainable approach to improving 

participation and learning outcomes. 

 

Social skills refer to learned, context-appropriate behaviours that enable individuals to 

interact effectively with others. These include communication, cooperation, empathy, 

assertiveness, and self-regulation, which support the development of positive 

interpersonal relationships (Gresham & Elliott, 2018). In educational settings, social 

skills enhance students’ ability to engage in classroom interactions, collaborate with 

peers, and respond constructively to instructional activities (Wentzel, 2017). This study 
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focuses specifically on communication skills, cooperation skills, and self-regulation 

skills, as these dimensions are closely linked to classroom participation in secondary 

schools. 

 

Communication skills involve the ability to express ideas clearly through verbal and 

non-verbal means, listen attentively, and interpret messages accurately (Hargie, 2019). 

In the classroom, these skills enable students to participate actively in discussions, ask 

questions, and engage in meaningful academic exchanges. Cooperation skills refer to 

the ability to work effectively with others by demonstrating mutual respect, shared 

responsibility, and positive interaction (Johnson & Johnson, 2021). These skills are 

essential for group work, peer learning, and collaborative classroom activities. Self-

regulation, on the other hand, involves the ability to manage emotions, control 

behaviour, and maintain focus in line with classroom expectations (Zimmerman, 2018). 

Students with strong self-regulation are better able to remain attentive, manage anxiety, 

and participate consistently in learning activities. 

 

Classroom participation refers to the extent to which students actively engage in 

instructional activities, including contributing to discussions, asking and answering 

questions, and participating in group work (Rocca, 2019). It reflects both behavioural 

and cognitive engagement and is essential for meaningful learning and academic 

achievement (Fredricks, Blumenfeld, & Paris, 2024). 

 

Empirical studies have consistently explored the relationship between social skills and 

classroom participation. Wentzel (2017) found that communication competence 

significantly enhances students’ engagement in classroom discourse, although the study 

was conducted in a Western context. Rocca (2019) also reported that communication 

skills increase students’ willingness to participate, though the focus was on tertiary 

education. In Nigeria, Adeyemi and Adeyinka (2020) found a significant relationship 

between communication skills and classroom participation, but their study was limited 

to the Southwest region. 

 

Similarly, Johnson and Johnson (2021) demonstrated that cooperation skills enhance 

participation in group learning, while Gillies (2024) confirmed that cooperative 

behaviours improve classroom engagement, although both studies were conducted in 

highly resourced settings. In Nigeria, Olatoye and Adekoya (2018) found a positive 

relationship between cooperation and participation, though their focus was limited to 

group interaction. 

 

Regarding self-regulation, Zimmerman and Schunk (2022) established its importance 

in student engagement, while Cleary and Chen (2019) linked self-regulation to 

classroom behaviours such as attentiveness. Musa and Abubakar (2021) also found a 

significant relationship between emotional regulation and classroom involvement in 

Northern Nigeria, although their study focused mainly on emotional aspects. 

 

Prior studies confirm the importance of social skills in classroom participation but 

reveal notable gaps. Many are conducted outside Nigeria, focus on higher education, or 

examine social skills in isolation. Nigerian studies are limited in scope and geographical 

coverage, with little attention given to the North-Western region, particularly Zaria 

Metropolis. 
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This study addresses these gaps by focusing on secondary school students in Zaria 

Metropolis and examining communication, cooperation, and self-regulation skills 

together as predictors of classroom participation. Using a correlational survey design, 

the study provides localized evidence that can inform teaching practices, policy 

decisions, and future research. In doing so, it contributes meaningfully to the 

understanding of classroom participation within the Nigerian educational context. 

 

Statement of the Problem 

 

Classroom participation is essential for effective teaching and learning, yet many 

secondary school students in Zaria Metropolis, Kaduna State, demonstrate low levels 

of active engagement. Students often hesitate to ask questions, contribute to discussions, 

or participate in group activities, even when they understand the lesson content. While 

this challenge is commonly attributed to factors such as large class sizes, teacher-

centered instruction, and limited resources, the role of students’ social skills has 

received limited empirical attention. In particular, deficits in communication, 

cooperation, and self-regulation may restrict students’ confidence and ability to interact 

effectively, thereby reducing participation. Although studies in other contexts have 

established links between social skills and student engagement, there is limited context-

specific evidence within Zaria Metropolis. 

 

This study was motivated by consistent observations of low classroom participation and 

the limited focus on students’ social competencies in instructional practices. In addition, 

existing literature reveals a scarcity of empirical studies within North-West Nigeria 

examining the relationship between social skills and classroom participation at the 

secondary school level. Consequently, this study seeks to provide context-specific 

evidence on how communication, cooperation, and self-regulation influence classroom 

participation, with the aim of informing effective educational practices and intervention 

strategies. 

 

Null Hypotheses 

 

The following null hypotheses were formulated and tested at the 0.05 level of 

significance. 

 

H₀₁: There is no significant relationship between students’ communication skills and 

classroom participation among secondary school students in Zaria Metropolis 

of Kaduna State, Nigeria. 

H₀₂: There is no significant relationship between students’ cooperation skills and 

classroom participation among secondary school students in Zaria Metropolis 

of Kaduna State, Nigeria. 

H₀₃: There is no significant relationship between students’ self-regulation skills and 

classroom participation among secondary school students in Zaria Metropolis 

of Kaduna State, Nigeria. 

 

Methodology  

 

A correlational research design was employed to examine the relationships between 

students’ social skills (communication, cooperation, and self-regulation) and classroom 

participation, without manipulation of variables (Creswell, 2014). The study was 
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guided by three research questions and three corresponding null hypotheses. The study 

population comprised 15,800 Senior Secondary School II (SS II) students in public 

secondary schools in Zaria Metropolis, Kaduna State, Nigeria. SS II students were 

selected due to their relative academic and social stability. A sample of 378 students 

was determined using the Research Advisors’ (2006) sample size table. 

 

A multistage sampling approach was adopted. Public secondary schools were first 

stratified by location to ensure representativeness. Subsequently, students were selected 

through simple random sampling within each stratum, ensuring equal probability of 

selection (Cohen, Manion, & Morrison, 2018). 

 

Data were collected using two adapted standardized instruments: the Social Skills 

Questionnaire (SSQ), derived from the Social Skills Improvement System (Gresham & 

Elliott, 2008), and the Classroom Participation Scale (CPS), adapted from Rocca (2019). 

The SSQ measured communication, cooperation, and self-regulation skills, while the 

CPS assessed participation across classroom discussions, questioning and responding, 

and group-based activities. Both instruments utilized a four-point Likert scale. 

 

Content and face validity were established through expert review. A pilot study 

involving 40 students outside the study area yielded a Cronbach’s alpha coefficient of 

0.85, indicating satisfactory internal consistency. Ethical standards, including informed 

consent, anonymity, and confidentiality, were strictly maintained. 

 

Data was analyzed using Pearson Product Moment Correlation (PPMC) to test the null 

hypotheses at the 0.05 level of significance. 

 

Results  

 

Hypothesis one 

 

H₀₁: There is no significant relationship between students’ communication skills and 

classroom participation among secondary school students in Zaria Metropolis 

of Kaduna State, Nigeria. 

 

Table 1: Pearson Product Moment Correlation showing the Relationship 

between Students’ Communication Skills and Classroom 

Participation among Secondary School Students in Zaria 

Metropolis of Kaduna State, Nigeria  

Variables N M SD df r p Decision 

Communication Skills 378 48.88 8.98 
 

376 

 

0.62 

 

0.05* 

 

Significant 

Classroom Participation 378 4.85 8.78     

 Correlation is significant at the 0.05 level (2-tailed) 

 

Results on table 1 revealed that positive correlation exists between communication 

skills and classroom participation (r = 0.62, p < 0.05). Since the p-value is less than 

0.05. This indicates that students with higher communication skills tend to participate 

more actively in classroom discussions, questioning, and collaborative activities and 

vice versa. Therefore, the null hypothesis, which states that there is no significant 
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relationship between students’ communication skills and classroom participation 

among secondary school students in Zaria Metropolis of Kaduna State, Nigeria, is 

hereby rejected. 

 

Hypothesis two 

 

H₀₂: There is no significant relationship between students’ cooperation skills and 

classroom participation among secondary school students in Zaria Metropolis 

of Kaduna State, Nigeria. 

 

Table 2: Pearson Product Moment Correlation showing the Relationship 

between Students’ Cooperation Skills and Classroom Participation 

among Secondary School Students in Zaria Metropolis of Kaduna 

State, Nigeria. 

Variables N M SD df r p Decision 

Cooperation Skills 378 58.80 8.88 
 

376 

 

0.58 

 

0.05* 

 

Significant 

Classroom Participation] 378 48.75 8.87     

 Correlation is significant at the 0.05 level (2-tailed) 

 

Results on table 2 revealed that significant positive relationship exists between 

cooperation skills and classroom participation (r = 0.58, p < 0.05). Since the p-value is 

less than 0.05. Students who demonstrate better cooperation skills are more likely to 

engage actively in group work and collaborative classroom activities and vice versa. 

Therefore, the null hypothesis, which states that there is no significant relationship 

between students’ cooperation skills and classroom participation among secondary 

school students in Zaria Metropolis of Kaduna State, Nigeria, is hereby rejected. 

 

Hypothesis three 

 

H₀₃: There is no significant relationship between students’ self-regulation skills and 

classroom participation among secondary school students in Zaria Metropolis 

of Kaduna State, Nigeria. 

 

Table 3: Pearson Product Moment Correlation showing the Relationship 

between Students’ Self-Regulation Skills and Classroom 

Participation among Secondary School Students in Zaria 

Metropolis of Kaduna State, Nigeria. 

Variables N M SD df r p Decision 

Self-Regulated Skills 378 67.63 8.86 
 

376 

 

0.65 

 

0.05* 

 

Significant 

Classroom Participation] 378 57.65 8.67     

 

Results on table 3 revealed that significant positive relationship exists between students’ 

self-regulation skills and classroom participation (r = 0.65, p < 0.05). Since the p-value 

is less than 0.05. This indicates that Students with higher self-regulation skills, 

including attention control and emotional management, are more likely to participate 



 SER VOLUME 25 (1): February, 2026         ISSN: 079436653 & E-ISSN: 2636-5367 

www.sokedureview.org 236 

effectively in classroom activities and vice versa. Therefore, the null hypothesis, which 

states that there is no significant relationship between students’ self-regulation skills 

and classroom participation among secondary school students in Zaria Metropolis of 

Kaduna State, Nigeria, is hereby rejected. 

 

Discussion of the findings  

 

This study looked at how social skills relate to classroom participation among 

secondary school students in Zaria metropolis, Kaduna State, Nigeria. The findings 

showed that communication skills are strongly linked to how actively students take part 

in class. Students who can express their ideas clearly tend to feel more confident and 

less anxious, which helps them participate more in discussions and other classroom 

activities. This supports earlier studies (Wentzel, 2017; Rocca, 2019). 

 

In the same way, cooperation skills were also found to be important. Students who are 

able to work well with others, share responsibilities, and interact positively with their 

peers were more involved in group work and collaborative learning. This is consistent 

with the findings of Johnson and Johnson (2021) and Olatoye and Adekoya (2018), 

who emphasized the role of cooperation in promoting classroom engagement. 

 

The study further revealed that self-regulation skills play a key role in classroom 

participation. Students who can manage their emotions, stay focused, and control their 

behaviour were more consistent in participating during lessons. This agrees with earlier 

studies (Cleary & Chen, 2019; Zimmerman & Schunk, 2022), which highlight self-

regulation as essential for student engagement. 

 

In all, the findings show that social skills are very important in determining how 

actively students participate in class. This means that improving classroom participation 

is not only about teaching academic content, but also about helping students develop 

communication, cooperation, and self-regulation skills. When these skills are 

strengthened, classrooms become more interactive, and students achieve better learning 

outcomes. 

 

Conclusion 

 

This study examined the relationship between social skills and classroom participation 

among secondary school students in Zaria metropolis, Kaduna State, Nigeria. The 

findings revealed that social skills significantly influence students’ engagement in 

classroom activities. Specifically, communication, cooperation, and self-regulation 

skills showed positive relationships with participation in discussions, responsiveness 

during lessons, and involvement in collaborative tasks. 

 

Students with effective communication skills were more confident in expressing ideas 

and engaging in class interactions. Similarly, those with strong cooperation skills 

participated more actively in group activities, while students with good self-regulation 

demonstrated better emotional control, attentiveness, and consistency in participation. 

These findings highlight the central role of social skills in enhancing classroom 

engagement. Therefore, improving students’ participation requires deliberate efforts to 

integrate the development of communication, cooperation, and self-regulation skills 
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into teaching and learning practices, thereby promoting more interactive classrooms 

and improved learning outcomes. 

 

Recommendations 

 

1. Educational psychologists should develop and implement evidence-based 

programmes to improve students’ communication, cooperation, and self-

regulation. These programmes should include social skills training, self-

regulated learning, and behavioural modeling. Regular assessment should also 

be conducted to identify students who need additional psychological support. 

2. The government should formulate and enforce policies that integrate social 

skills development into the secondary school curriculum. Adequate funding 

should be provided for teacher training, guidance services, and school-based 

programmes that promote communication, teamwork, and self-regulation. 

3. School counsellors should organize guidance programmes to help students 

develop communication, cooperation, and self-regulation skills. Through 

individual and group counselling, they can support emotional management, 

improve peer relationships, and reduce participation anxiety. Counsellors 

should also work with teachers and parents to create supportive learning 

environments. 
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