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Abstract

This study investigated teachers' perceptions of the relationship between safety, the availability of
social amenities in school locations, and the effective implementation of the 9-year Basic Education
Curriculum in North-West Nigeria. The study was guided by two objectives, corresponding research
questions, and null hypotheses centered on safety/security, the availability of social amenities in school
locations, and the effective implementation of the 9-year Basic Education Curriculum. The target
population for this study was 9,728 teachers and 1,187 public primary schools in Kebbi, Sokoto, and
Zamfara States. A multi-stage sampling technique was adopted to arrive at an appropriate number of
participants. Simple random sampling was used to select three states, ten Local Government Areas
(LGAs), and fifty public primary schools representing three Education Zones. The study sample
consisted of 370 participants, determined using Research Advisors (2006), and Gross's Theory of
Curriculum Implementation (GTCI) served as the theoretical framework. Two sets of researcher-made
instruments were utilized to obtain valid and reliable information: the School Location Rating Scale
(SLRS) and the Basic Education Curriculum Implementation Questionnaire (BECIQ). Data collected
were analyzed using the Statistical Package for Social Sciences (SPSS) version 20. Mean and standard
deviation were used to answer the research questions, while the Pearson Product-Moment Correlation
(PPMC) coefficient was used to test the null hypotheses. The results revealed, among other findings,
that teachers in schools located in very safe and secure areas were more effective in implementing the
Basic Education Curriculum compared to those in schools that were less safe and secure in North-West
Nigeria. Based on the findings, it was concluded that ensuring the effective implementation of the
approved curriculum requires compliance with unlimited access to security and basic social amenities.
It was recommended that governments, schools, and community members collaborate to provide social

amenities to facilitate the discharge of duties by teachers and pupils.
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Introduction

School serves as a social and learning agent, providing the environment for formal
education to help children achieve educational goals. Basic schools are located in
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urban, semi-urban, and rural areas (lbrahim, 2024). Manga (2016) assert that,
regardless of the location, there is a need for data to rationalize and draw up plans for
both urban and rural schools. The data include physical aspects, site details, building
type, usage, capacity among others. The data are also essential in ensuring effective
implementation of the curriculum. The effectiveness of teachers in implementing the
curriculum depends on several factors, one of which is school-related factors, and
school location is one of the factors influencing the distribution of educational
resources. According to Kuliman (2015), unsuitable school locations have contributed
to imbalances in basic education delivery across different parts of the country.
Adebayo, Daniel, and Oladipupo (2018) opine that the school location factors whether
located in rural, urban, or semi-urban areas, must be considered in planning for school
location, the factors including security, centrality, noise levels, social amenities, land
size, pollution, flood risk, and proximity to highways, among others. Primary schools
in a rural catchment area with at least 25-250 pupils justifies the construction of a
school facility, while urban primary schools should have at least 250-510 pupils
(FME, 2020). The school should not be situated in parts of the town notorious for
criminal activities, where criminals might trespass into the school. Locating the
school in an area with a low population may result in under utilization of resources,
while a high-density population may lead to over utilization of resources. There
should be at least a police station within the town to respond promptly during crises
and enforce order. (Manga 2016).

The safety and security of a school environment are critical factors influencing the
effective implementation of the curriculum. A safe school provides a conducive
atmosphere for teaching and learning, allowing teachers and pupils to concentrate on
instructional goals without fear or disruption. The location of a school whether in a
peaceful, accessible, and secure area plays a key role in ensuring these conditions.
School safety refers to the protection of pupils, teachers, and school property from
harm, hazards, or any form of violence. Security involves the preventive measures
and systems established to maintain peace and order within and around the school
premises. These include physical infrastructure (fences, gates, lighting), emergency
plans, and the presence of security personnel.

The term security can be used in many ways to mean human security that deals with
the protection of an individual’s personal safety and freedom from direct and indirect
threats of violence such as environmental destruction, over population and spread of
infectious diseases, food supply, energy crises, physical, mental harassment, racism
and others that endanger the well being of any daily lives. Insecurity simply means
the absence of safety and peace a problematic condition. Ismaila, Ibrahim and
Muhammad (2022), assert that security is undoubtedly the foundation needed for the
socioeconomic, political and educational development. Insecurity is a threat to the
well-being of the citizens of any nation and a canker worm that destroys the root that
holds the existence of nation. lkechuku, Pilani, Mike, Peter, Peter and Martins (2024)
noted that, the educational landscape of Northwest Nigeria in recent years has been
marred by the pervasive threat of banditry and kidnapping by the posing challenges to
the zones’ schools. Pupils, students, parents, teachers and many academic activities
were disrupted. Ikechuku, Pilani, Mike, Peter, Peter and Martins (2024) Observe that,
some schools were closed down; families were forced to relocate. Insecurity in the
Northwest led to teacher shortage resulting in higher level of absenteeism and acute
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shortage of the basic education delivery. Kidnapping and banditry characterized by
armed attacks, violence and abductions in northwest Nigeria have adversely affected
educational activities leading to the closure and disruption of schools. Bandits across
the Northwest zone particularly in Kaduna, Katsina, Zamfara, part of Sokoto and
Kebbi states, have perfect the act of targeting schools as source of lucrative ransom”
(Osasona, 2022). Tanimu (2023) affirms that the escalating incidence of banditry, as
evidenced by widespread kidnapping of pupis/students across all levels of education,
has severely disrupted teaching and learning in the zone, instilling fear among
students.

This ongoing situation has profoundly impacted the psychological health and well-
being of pupils in the area. In fact, one of the most alarming aspects uncovered is the
targeted attacks on schools, which have become increasingly common occurrences in
the zone. On the one hand, bandits, seeking to instill fear and chaos, have not
hesitated to storm educational institutions, disrupting learning environments and
endangering the lives of pupils and teachers alike (Abdulrasheed, Onuselogu &
Obioma, 2015). Schools in the northwest Nigerian have been ransacked, classrooms
vandalized, and educational facilities destroyed, rendering them unusable due to
bandit and kidnappers’ activities. This has not only disrupted ongoing education but
also poses challenges for the eventual reopening of schools (Akpa-Achimugu & Ibeh,
2023). Violent and criminal banditry in Northwest Nigeria, have exposed pupils and
teachers to be susceptible to emotional distress including depression, anger, and
feelings of helplessness, which can further impede their overall well-being (Tanimu,
2023). Similarly, pupils and parents lost trust in institutions, including schools and
educational authorities (Mendenhall, Gomez & Varni, 2018). The in ability of
schools to provide a safe and conducive learning environment, led to decreased in
school attendance and participation. The constant threat of violence and the
uncertainty of safety have created an atmosphere of pervasive fear, leading to
teachers’ ineffective in discharging of their duties.

The ongoing insecurity in the northwest region of Nigeria has significantly impacted
the physical infrastructure of schools, exacerbating the challenges faced by the
education sector. Armed groups have targeted the destruction of school buildings,
classrooms, and other essential educational facilities, leading to overcrowding,
compromised learning environments, and a decline in the effective teaching and
learning (Ikechuku et al, 2024). The loss of safe and security in most of the school
premises has had a detrimental effect on the overall implementation effectiveness of
the 9-year basic education curriculum (Goke, 2019). State governments and
stakeholders have made attempt to address the issue through interventions such as
reconstruction and rehabilitation of damaged schools, provision of temporary learning
spaces, and the deployment of mobile classrooms and learning centers. However, the
scale of destruction and persistent security challenges make it difficult to keep up with
the demand for safe and functional educational facilities for effective implementation
of 9-year Basic Education Curriculum (BEC).

The 1999 Universal Basic Education (UBE) program, which focuses on basic
education and was passed in 2004, upholds the constitutional responsibilities of
governments at all levels to finance and manage basic education. Therefore, in view
of the UBE Programme, the National Policy on Education was revised to properly
implement UBE and achieve the goals of basic education in Nigeria. The proposed
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policy was passed alongside the UBE Act and other related matters in 2004. It
underwent a review in 2013 to accommodate national and global initiatives of
government reform agendas such as Sustainable Development Goals (SDGs) and the
National Economic Empowerment and Development Strategy (NEEDS). The
document initiative emphasizes value re-orientation, poverty reduction, job creation,
wealth generation, and using education to empower people. The curriculum therefore
was reviewed and realigned to accommodate the objectives of UBE. These
commendable ideals can only be achieved by closing the gaps between the National
Primary Education Curriculum (NPEC) and the new curriculum contents of the 9-year
Basic Education Curriculum (BEC). The curriculum was developed in 2006 by the
Nigerian Educational Research and Development Council (NERDC) and was
implemented nationwide in 2008. The 9-year Basic Education Curriculum (BEC) was
reviewed in 2012 to streamline the number of subjects by aligning similar ones. For
instance, Basic Science and Technology (BST) encompassing Basic Science,
Information Communication Technology (ICT), Basic Technology, Physical and
Health Education (PHE), etc., were integrated as one entity (UBE, 2008).

This study is grounded in Gross's (1971) curriculum implementation theory, which
posits that the success of any educational program implementation relies on three key
elements: teacher ability, management of support facilities, and the clarity of the
implementer. According to this theory, effective implementation requires a balanced
consideration of school-related factors, teacher-related factors, and management or
head teacher-related factors. School-related factors encompass the presence of
teachers, educational policies regarding the program, availability of resources, safety,
networking, and in-service training for teachers. The management or head teacher-
related factors focuses on supervisory and advisory roles, financial support, safe
school initiative and the provision of available resources. Gross emphasizes the direct
relationship between school-related factors, teacher-related factors, and head teacher-
related factors in achieving successful curriculum implementation. In the context of
this study, the theory guides the investigation into the provision of safety security, the
management of resources supporting curriculum implementation, and the
implementer knowledge of the content of the 9-year Basic Education Curriculum
(BEC).

Omollo, Odongo, Raburu (2016) assert that the availability of resources is key to
making the implementation of the curriculum tangible and effective. Resources
encompass various elements, including social amenities, security safety that shape the
school and classroom environment where the curriculum is implemented, stationery
such as writing and reading materials, learning and teaching aids. Instructional
materials play a vital role in providing a clear picture of what is to be implemented
and how to implement it. The provision and adherence to teaching resources are
critical in ensuring the effective implementation of the 9-year Basic Education
Curriculum (BEC). Primary school teachers must ensure the safety security,
availability of social amenities are adequate and relevant to build confidence in
implementing the curriculum.

Several studies have explored the impact of school location on various educational
factors. Ovat, Nwogwugwu, and Idika (2021) conducted a study assessing school
location, class size, and academic performance of upper basic students in Cross River
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State, Nigeria and find out that Urban students performed significantly better than
their rural counterparts in core subjects. The study recommended smaller class sizes
for rural students and the provision of conducive learning environments for all upper
basic students, irrespective of the school location. Darma (2017) investigated the
influence of school location and teacher effectiveness on academic achievement
among secondary school students in Kano State. The study revealed that teachers in
rural areas were less willing to accept responsibilities, and recommendations included
the provision of social amenities and effective teachers to enhance students' academic
achievement. Also, Iwanie (2018) explored the effects of parental education level and
school location on language learning motivation in Poland. The study emphasized the
need to raise teachers' awareness of these factors and called for more research
involving participants from lower socioeconomic backgrounds. Essien's (2017) study
aimed to examine the influence of school location on students' academic achievement
in Social Studies in Colleges of Education in Cross River State, Nigeria. The study
found no significant effect of school location on academic achievement, the
researcher recommended that the government and relevant stakeholders should
address the infrastructure gap between rural and urban areas.

Akinkuade (2022) conducted a study on school location as a determinant of teachers’
job performance in private and public secondary schools within Ibadan Metropolis,
Oyo State, Nigeria." The findings indicated that school location did not have a
significant relationship with teachers’ job performance in Ibadan Metropolis, Oyo
State, Nigeria. As a result, the study recommended that both government and private
school proprietors should ensure that school sites are favorably located. These studies
are pertinent to current research as it investigates the correlation between school
location and academic performance within a secondary school context. Academic
achievement, which serves as the culmination of effective curriculum implementation,
is a key focus. Therefore, the focus of the study is to examine the relationship
between school location and effective implementation of BEC in North-west, Nigeria.

Statement of the Problem

Basic schools in North-west, Nigeria where teachers implement curriculum needs to
be conducive. Unfortunately, the researcher observed that, some schools are situated
in insecure environments and criminal dominated areas, exposing both teachers and
pupils to safety/security threats such as kidnapping, social vices among others.
However, it equally observed that with alarming occurrences of banditry and
kidnapping and insecurity in Northwest Nigeria, could endangered the safety security
of pupils and teachers alike. Schools structures and social amenities issues may pose
challenges to effective implementation of the 9-year basic education curriculum. The
unfavorable location of schools may significantly undermine the effective
implementation of the 9-year basic education curriculum, making it difficult to
achieve the objectives of basic education. Researchers have explored the impact of
school location on teachers' performance, but there is a lack of specificity regarding
the safety concerns in school location. These problems, along with related issues,
should be a cause for concern. Additionally, there is a lack of studies on the effective
implementation of the 9-year basic education curriculum concerning school location
in the North-Western states. The focus of the research is to investigate the relationship
among safety, availability of social amenities in school locations and effective
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implementation of the lower and middle Basic Education Curriculum (Primary
School) or otherwise.

Objectives of the Study

The general objective of this study was to examine the relationship between safety
security, availability of social amenities in school locations and effective
implementation of the 9-year Basic Education Curriculum in North-west, Nigeria. The
specific objectives of the study were to investigate:

I The level of safety security in school locations for effective implementation of
the Basic Education Curriculum in North-West, Nigeria.

ii. The availability of social amenities in school locations for effective
implementation of the Basic Education Curriculum in North-West, Nigeria.

iii. The relationship between safety security in school locations and the effective
implementation of the Basic Education Curriculum in North-West, Nigeria.

(\2 The relationship between availability of social amenities in school locations
and the effective implementation of the Basic Education Curriculum in North-
West, Nigeria.

Research Questions

In line with the above objectives, the following research questions were outlined to
guide the study:

i What is the level of safety security in school locations for effective
implementation of the Basic Education Curriculum in North-West, Nigeria?

ii. What are the available social amenities in school locations for effective
implementation of the Basic Education Curriculum in North-West, Nigeria?

Research Hypotheses

HO1: There is no significant relationship between security of school location and the
effective implementation of Basic Education Curriculum in North-West,
Nigeria.

HO2: There is no significant relationship between the availability of social amenities
in school location and the effective implementation of Basic Education
Curriculum in North-West, Nigeria

Methodology

The study was conducted using a correlational design. The correlational study
envisaged collecting and analyzing data from respondents considered representatives
of the entire group in order to measure the degree or extent of relationship between
two or more variables for making predictions about the relationship. The population
of the study comprised all teachers in public primary schools in North-west State.
Across the seven North-west states namely: Jigawa, Kaduna, Kano, Katsina, Kebbi,
Sokoto, and Zamfara. There is a total of 172, 316 teachers and 159,220 public primary
schools as reported in the 2020/2021 National Education Audit FME (2018). The

244 www.sokedureview.org



SER VOLUME 25 (1): February, 2026 ISSN: 079436653 & E-ISSN: 2636-5367

focus on public primary schools is grounded in the expectation that they adhere to
uniform basic education curriculum standards. For the purpose of this study, the target
population is narrowed down to include only Kebbi, Sokoto, and Zamfara states. The
target population for this study comprises of 1,187 public primary schools and 9,728
teachers. The researcher used multi-stage sampling techniques in arriving at the
sample of the study at different stages. Simple random sampling technique was used
to select three states out of the seven states in the North-west region, namely, Kebbi,
Sokoto, and Zamfara. Three education zones, ten LGEAs, fifty Public Primary School
and 370 teachers were chosen using research advisors 2006 to represent each of the
three states.

Table 1: Distribution of Teachers and Public Primary Schools of Target
Population
States Education Zones LGEA School Teachers
Kebbi State Birnin Kebbi 3 LGEA 261 2441
Zone
Sokoto Wamakko 3 LGEA 319 3439
State Zone
Zamfara Gusau Zone 4 LGEA 607 3848
State
Total 10 1187 9728
Source: State Universal Basic Education Board, Kebbi, Sokoto and Zamfara

States, 2024

Table 1 presents the target population of 1,187 public primary schools and 9,728
teachers in ten local government areas intended for this study.

Table 2: Samples and Sample Size
S/No. LGEA No. Sample  No. Sample of
Schools Schools  Teachers Teachers
1 Birnin Kebbi 113 5 1096 41
2 Gwandu 87 5 621 24
3 Kalgo 61 5 724 28
4 Dange Shuni 89 5 764 29
5 Sokoto/South 138 5 1389 53
6 Wamakko 92 5 1286 49
7 Bungudu 165 5 1068 41
8 Gusau 159 5 1368 52
9 Maru 137 5 644 24
10 Tsafe 146 5 766 29
Total 10 1187 50 9728 370
Source: State Universal Basic Education Board, Kebbi, Sokoto and Zamfara

States, 2024

Table 2 illustrates the distribution of the samples proportionate to the number of
teachers for the ten local government areas in the three states under study.

Two sets of researcher-made instruments were utilized to obtain valid and reliable
information on the relationship between school location, and effective implementation

245 www.sokedureview.org



Teachers' Perceptions of the Relationship Between Safety, The Availability of Social Amenities, and the
Effective Implementation of the 9-Year Basic Education Curriculum in North-West Nigeria

of the Basic Education Curriculum. The instruments are: School Location Rating
Scale (SLRS) and Basic Education Curriculum Implementation Questionnaire
(BECIQ). The instrument consists of 20 items divided into two sections: Section A
gathers data on the safety of school locations with 14 items and Section B collects
data on the availability of social amenities in school locations with 6 items. The
researchers employed a 5-point rating scale as follows: 5 points for Very Highly
Satisfactory (VHS), 4 points for Highly Satisfactory (HS), 3 points for Moderately
Satisfactory (MS), 2 points for Unsatisfactory (U), and 1 point for Very
Unsatisfactory (VU). The second instrument utilized for data collection is the Basic
Education Curriculum Implementation Questionnaire (BECIQ). This researcher-
designed tool aims to gather data on the degree of adherence to the Basic Education
Curriculum. It employs a four-point Likert scale, with responses ranging from
strongly agree (4 points) to strongly disagree (1 point). The questionnaire comprises
14 items: Items 1-10 assess the extent of implementing the Basic Education
Curriculum and Items 11-14 gather information on school location and its influence
on the implementation of the Basic Education Curriculum.

The questionnaires underwent face and content validation by experts in the field of
Curriculum Studies, Research Methods, and Statistics within the Faculty of Education
and Extension Services at Usmanu Danfodiyo University, Sokoto. The validation
comments provided by the experts were then utilized to restructure the items of the
instruments. The internal consistency of the two instruments School Location Rating
Scale (SLRS) and Basic Education Curriculum Implementation Questionnaire
(BECIQ) was assessed using split-half, which was further subjected to the Cronbach
Alpha reliability coefficient. The reliability coefficient of School Location Rating
Scale (SLRS) was found to be 0.93 and 0.80 for Basic Education Curriculum
Implementation Questionnaire (BECIQ). These values are significantly high,
justifying the use of the two research instruments.

The instrument were administered with the help of research Assistant after presenting
introduction letter to the relevant authorities responsible for Basic Education and
formally introduce the researcher and the purpose of the study. Copies of the
questionnaire were administered and collected through direct delivery and recovery
methods to enhance a high return rate. Data generated for the study were analyzed
using the Statistical Package for Social Sciences (SPSS) version 20. Mean and
standard deviation was used to respond to the research questions and inferential
statistics, specifically the Pearson Product Moment Correlation coefficient (PPMC or
Pearson r), were utilized in analyzing the null hypotheses.

Result

The research questions were responded by using mean and standard deviation, and the
findings were subsequently illustrated in Table 3 and 4

Research Question 1: What is the level of safety in school location for the
implementation of Basic Education Curriculum in North-West, Nigeria?
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Table 3: Level of Safe in School Location in North-west Nigeria

S/ Level of Safety/Security of School Location N Mea SD Decision

N n

1 School location is in a highly densely populated area 370 295 1.39 Notsafe

2 School locations is in a low densely populated area 370 3.69 138 Safe

3 School gate is far from highway crossing 370 3.78 0.97 Safe

4 School location is far from markets 370 3.61 1.19 Safe

5 School location is far from motor parks 370 3.29 148 Safe

6 School location is far from industrial air pollution 370 352 1.40 Safe

7 School is located on plain ground not on rocky hills 370 394 109 Safe

8 School is located far from riverine water pollution 370 366 135 Safe

9 School location is far from water logged 370 3.44 144 Safe

10  School location is in place with security post 370 264 135 Not Safe

11 School is located within the vicinity of a settlement 370 3.15 1.42 Safe

12 School is located far from criminal dominated area 370 3.39 131 Safe

13 School is located far from areas with social vices 370 291 136 Not Safe

14 School locations are safe from kidnapping 370 289 147 Not Safe
Average 370 335 1.33 Safe

Source: field work, 2024

Table 3 presents a summary of mean and standard deviation calculations used to
assess the extent of safety in school locations for the implementation of the Basic
Education Curriculum (BEC) in North-West Nigeria. The analysis revealed an overall
average mean of 3.35 with a standard deviation of 1.33, which exceeds the criterion
mean of 3.00. This indicates that primary school teachers in the study perceive that
primary schools in North-West Nigeria are safe for the implementation of the Basic
Education Curriculum (BEC).

Research Question 2: what are the available social amenities in school location for
effective implementation of 9-year Basic Education Curriculum in North-West,
Nigeria?

Table 4: Availability of Social Amenities in the School Location in North-
west Nigeria
S/N Availability of Social Amenities in School N Mean SD  Decision
location
1 School location has a Hospital, clinic or 370 296 1.57 Not
dispensary Available
2 School location has a provision store 370 3.02 143 Available
3 School location has POS Services 370 3.37 140 Available
4 School location has mobile 370 3.61 1.47 Available
network/services
5 School location has a motor park 370 2,52 1.27 Not
Available
6 School location has business centers 370 236 1.38 Not
Available
Average 370 3.14 1.42 Available
Source: field work, 2024
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Table 4 provides a summary of mean and standard deviation calculations used to
assess the extent of the availability of social amenities in school locations for the
implementation of the Basic Education Curriculum (BEC) in North-West Nigeria.
The analysis revealed an overall average mean of 3.14 with a standard deviation of
1.42, which surpasses the criterion mean of 3.00. This indicates that primary school
teachers in the study perceive that social amenities are available in the school
locations where the BEC is being implemented among primary schools in North-West
Nigeria.

Hypotheses Testing

The hypotheses were tested at 0.05 level of significance and are presented as follows:
Null Hypothesis One (HO1): There is no significant relationship between
safety/security in school location for effective implementation of 9-year Basic
Education Curriculum in North-West, Nigeria.

Table 5: Pearson Correlation Coefficient between Safety/Security of School
Location and Effective Implementation of BEC among Primary
School Teachers in North-West, Nigeria

Variables N Mean SD Df r-Cal P Decision
Safety/Security of Sch. 370 368 0.165** 0.001 HO,

. 514 120 :
Location Rejected

Implementation Effectiveness 370 126.0 354

** Correlation is significant at 0.01 levels (2-tailed)

Table 7 provides a summary of the Pearson’s Product Moment Correlation
Coefficient conducted to determine the significance of the degree of linear
relationship between the safety/security of the school location and the effective
implementation of the Basic Education Curriculum (BEC) among primary schools in
North-West Nigeria. The analysis revealed a statistically significant higher positive
correlation between the safety of the school location and the effective implementation
of BEC among primary schools in North-West Nigeria. It was concluded that the
higher the level of safety of the school location, the higher and more effective the
implementation of the Basic Education Curriculum (BEC) among primary schools in
North-west Nigeria.

Null Hypothesis Two (HO2): There is no significant relationship between the
availability of social amenities in the school location and the effective implementation
of the Basic Education Curriculum in North-West, Nigeria.

Table 6: Pearson Correlation Coefficient between Social Amenities in
School Location and Effective Implementation of BEC among
Primary School Teachers in North-West, Nigeria

Variables N Mean SD Df r-Cal P Decision
Availability of Social 370 203 675 368 0.157** 0.00 HO.
Amenities ' ' 2 Rejected
Effective Implementation 370 126.0 35.4

** Correlation is significant at 0.01 levels (2-tailed)
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Table 6 is a summary of Pearson’s Product Moment Correlation Coefficient,
conducted to determine the significance of the degree of linear relationship between
the availability of social amenities in school location and the effective implementation
of the Basic Education Curriculum (BEC) among primary schools in North-West
Nigeria. The analysis revealed that there was a statistically significant positive
correlation between the availability of social amenities in school location and the
effective implementation of BEC among primary schools in North-West Nigeria It
was concluded that the higher the level of availability of social amenities in the school
location, the higher and more effective the implementation of the Basic Education
Curriculum (BEC) among primary schools in North-west Nigeria.

Summary of Findings

The analysis revealed that primary school teachers participate in the study perceive
that primary schools in North-West Nigeria are safe for the implementation of the
Basic Education Curriculum (BEC).

The study revealed that primary school teachers who participated in the study
perceive that social amenities are available in the school locations where the BEC is
being implemented among primary schools in North-West Nigeria.

The study found a statistically significant positive correlation between the level of
safety of the school location and the effective implementation of the Basic Education
Curriculum (BEC) in North-west Nigeria. This indicates that teachers in schools
located in very safe places were prove to be effective in implementing the Basic
Education Curriculum in North-west Nigeria.

The study found a statistically significant positive correlation between the level of
social amenities in the school location and the effective implementation of the Basic
Education Curriculum (BEC) in North-west Nigeria. This suggests that teachers in
schools located with available social amenities were effective in implementing the
Basic Education Curriculum in North-west Nigeria.

Discussion of Findings

The findings of this study reveal that primary school teachers in North-West Nigeria
generally perceive school environments as safe for the implementation of the 9-year
basic education curriculum. This is evidenced by the overall mean score of
3.35(SD=1.33) which is above criterion mean of 3.00. this suggests that, on average,
teachers consider school locations sufficiently safe to support effective teaching and
learning. However a close examination of the data, shows that this perception is not
uniform across all safety indicators. Schools located in low-density areas
(Mean=3.78), and those away from markets (Mean=3.61) and Motor parks
(Mean=3.29) were perceived as safe. Similarly environmental factors such as being
far from industrial air pollution (Mean=3.52),riverine pollution(Mean=3.66), and
water- logged areas (Mean=3.44) further contributed to positive safety perceptions.
these findings indicate that geographical location and environmental conditions play a
significant role in shaping teachers perception of school safety.However some critical
safety concerns were identified. Some schools located in highly populated areas
(Mean=2.95), those near security posts (Mean=2.64), and those close to areas with
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social vices (Mean=2.91) were perceived as unsafe. More importantly, the issue of
kidnapping (Mean=2.89) was also rated as unsafe, highlighting serious security
concerns within the area of study. These findings reflect the broader insecurity
challenges in North-West Nigeria and suggests that external threats remain a major
concern despite positive overall perception. Ikechuku, Pilani, Mike, Peter, Peter and
Martins 2024; Akpa-Achimugu & Ibeh, 2023; Tanimu, 2023 and Mendenhall, Gomez
& Varni, 2018 are all in support of the view of external insecurity threats despite
positive perception of teachers on safety in school location.

Research question two response in respect to the availability of social amenities, the
findings show an overall mean of 3.14 (SD = 1.42), indicating that social amenities
are generally available in school locations. Amenities such as provision stores (Mean
= 3.02), POS services (Mean = 3.37) and mobile network service (Mean = 3.61) were
reported as available, which can enhance communication, access to resources and
overall school functionality. Nevertheless, some essential amenities were found to be
lacking. The absence of hospital or clinics (Mean = 2.96), motor parks (Mean = 2.52)
and business centers (Mean = 2.36) were reported not available, suggest social
amenity gaps that may affect emergency response and general welfare within school
location. The lack of nearby healthcare facilities is particularly significant in the sense
that it poses risks in cases of accidents or health related emergencies.

The study found a statistically significant positive correlation between the level of
safety of school location and effective implementation of Basic Education Curriculum
(BEC) in North-west Nigeria. This implies that teachers in schools located in very
safe places were more effective in implementing the Basic Education Curriculum than
those in schools that are less safe and secure in North-west Nigeria. Affirming these
findings, Joseph; 2015, Manga; 2016, and E-School Today; 2017, have all asserted
that the absence of safety and security in school locations affects students, teachers,
and other personnel. They may suffer from exposure, impacting their ability to
perform assigned duties, and the insecurity in prone areas may lead to absences.
Therefore, the absence due to health conditions and insecurity, such as banditry,
affects the effective implementation of the curriculum, hindering the achievement of
the required basic skills for pupils.

The study found a statistically significant positive correlation between the level of
social amenities in school location and the effective implementation of Basic
Education Curriculum (BEC) in North-west Nigeria. This indicates that teachers in
schools located where social amenities are available were more effective in
implementing the Basic Education Curriculum than those in schools with fewer
available social amenities in North-west Nigeria.

In contributing to the significance of social amenities in school location to the
effective implementation of basic education, Njiru; 2014, Eugene; and Ezeh; 2016,
Akinsanya; 2016, Ntibi and Edoho; 2017, Arop and Owan; 2018, and Akinkuade;
2022, all emphasizing the importance of social amenities such as electricity, pipe-
borne water, and health facilities for effective implementation, particularly favoring
urban areas over rural areas. They highlight that the dispersion of educational
facilities, opportunities, and tutors can impact the educational landscape in Nigeria.
The availability of social amenities in a school’s location is crucial, and the chosen
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site should ideally include facilities such as health care services, commercial services,
police stations, banking services, markets, firefighting services, and postal and
telecommunication services. Healthcare services, including hospitals, dispensaries,
clinics, or pharmacies, are essential for providing health care to pupils and staff,
especially during emergencies.

The implication of these findings is that while teachers generally perceive schools as
safe and moderately equipped with social amenities, there are critical deficiencies that
could hinder the effective implementation of the curriculum. Safety threats such as
kidnapping and exposure to social vices, combined with inadequate access to essential
services like healthcare, may negatively impact on teaching effectiveness and pupils’
learning out comes.

Conclusion

Based on the findings of this study, it was establishes that public primary schools in
North-West Nigeria are perceived as relatively safe and suitable for effective
implementation of 9-year basic education curriculum, but this perception coexists
with serious underlying safety and social amenities challenges. Therefore, the
discrepancy between the objectives of Basic Education and the implementation
disposition of teachers could be attributed to lack of safety in the school location and
availability of basic social amenities. It is not surprising, therefore, to observe that
many teachers struggle to implement the approved curriculum package in compliance
with the limited access to safety and basic social amenities. The implementation
efforts as a result, the goals of achieving diverse basic knowledge and skills for
entrepreneurship, problem-solving skills, value reorientation, and simple safety skills
that would enable children to function effectively in society and realize their full
potentials may not be tenable or achievable. Consequently, the challenges in
providing quality basic education that Nigeria faces will persist for a long time to
come.

Recommendation

Based on the findings of this study, the following recommendations were made:

1. There is the need for government and all stakeholders in basic education
strengthen school security measures and address community level threats.
2. The government and all stakeholders in basic education should improve access

to essential social amenities, particularly healthcare services to ensure more
supportive and secure learning environment.

3. The government and all stakeholders in basic education should implement
security measures such as securing perimeters, limiting access points, and
implementing surveillance monitoring inside and outside schools to enhance
school safety in security-prone areas.

4. Governments, schools, and community members should collaborate to provide
social amenities, facilitating the discharge of duties by teachers and pupils.
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